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CHAPTER I 
Introduction 
The best gesture of my brain 
is less than your eyelids' flutter 
which says we are for each other 
e. e. cummings 
Nothing can compare with the beauty of human exchange. In all the 
splendor of creation, only humankind moves consciously to and for anoth­
er in creative encounter. Our heavenly Father affirmed the beauty of 
our humani"ty as he chos.e to move among us in the flesh of Jesus. God's 
divine Word became gestured to us in the loving acts of the person 
Jesus, his flesh -the stgn of love. What had taken volumes to express 
in the Old Testament, was now complete in the simple III love you" nlessage 
Jesus lived and gestured to show the Fatherts love for his people. 
Jesus, as the suprenle ushow and tell" of the Father, is the most 
prime conmunicator the world has ever known. In our age when human ex­
change (or interpersonal communi'cation) has been cluttered by the intel-­
lectualism of a more sophistocated society, it is helpful to remember 
Jesus in the midst of fishermen and children. 
In re-membering the body of Jesus as we join together for the lit­
urgy, we are his People, his Body', his Church. We are each called to 
share in Communion with one another, to share in his Body and to show 
1 
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through this Body' the Fatherl"s love for everyone as Jesus did - he 
spoke of his love and showed his love. 
Though interpersonal communication ;s viewed and understood on many 
different levels, this writer chooses to consider it in its richest 
sense - being in communion w'i th sonle other person. In the Communi on to 
which we are called together in Jesus, we are brought to the deepest 
sense of sharfng that we can spi'ri'tually achieve. 
Statement of the Problem 
It ;s the ideal and deep sense of sharing in the Eucharist which dra­
matically raises the question of Communion with all members of Christ1s 
Body, the Church. How are persons with handicaps received within the 
Church? After ramps and rails make our public and church buildings ac­
cessible to the handicapped, w'hat happens next to the communication ­
the communion that takes place within these structures? Is our Father1s 
love spoken and gestured to them in ways they can feel, hear, and under­
stand? 
Interpersona1 conmuni< cation wi th persons who have handi caps is nec­
essary in order to meet thei:r needs both physically' and spiritually. 
When the ability to verbalize is less than IInonnal,1I communication is 
immediately strained. When a person~s verbal ability is less, his ac­
ceptance by others is less. With inadequate means of self-expression 
the individual often becomes isolated from the community. The inability 
to communicate effectively characterizes many developmentally disabled 
persons. According to some estimates, severe speech problems or no 
speech occur in 75 to 80% of children with IQl s below 50 (Jordan, 1967). 
Poor communication fosters dependency and creates frustrating experiences 
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for these individuals, especially in situations where they are aware of 
their wants and needs but are unable to convey them to those entrusted 
with thetr ca're (Sa1i'sbury', Wambold~ & W'alter, 1978). 
The purpose of this study is to explore the effectiveness of the 
use of gestural language with speech-impaired developmentally disabled 
children. How effective is the use of gestures in providing interperson­
al communication? How close are we brought together in Communion with 
Jesus through the effective use of gestures? 
Justification of the Study 
Jesus, in his humanity, is the sacrament or sign of the Father. 
He loves us and comes to us as we are. He is the prime communicator. 
Through his humanity, Jesus is the embodiment of the receiving and giv­
ing of divine life and nourishment to all. Again and again Jesus kneels 
down to his brothers and sisters and says: Show the world this kind of 
love. Be my·sacranlent. Let my light shine on your faces. Show the 
world who I am (Foley, 1971, p. 68). 
Jesus, the Bread of Life, comes to us as we are, in the Eucharist. 
We come together in Communion, and embody his life again among us. We 
receive the divine life and nourishment and are asked to give and "be 
the sacrament of Jesus II for each other - to nouri sh each other as we 
are. 
The challenge to tlbe the sacrament of Jesus" w'ith developmentally 
disabled persons is great. Thei'r dignity must be preserved and their 
fullest potential sought. The severe speech problems of many develop~ 
mentally disabled individuals and their subsequent lack of adequate 
self-expression for their own simple needs, wants, and understanding 
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only increases our challenge to listen, learn, and love. The challenge 
mus t be met. 
Language, in the sense of words, only helps an individual to do 
better, perhaps nlore precis.ely, what the individual is already doing. He 
is already corrmunicat;lng' (Wils.on, 1976). It is necessary then to listen 
and observe the language being used by a developmentally disabled person 
in his or her attempts to communi'cate~ This s.tudy is designed to explain 
the effecti'veness of the use of gestural language w'ith speech.,.·impaired 
developmentally disabled children. 
Limitations of the Study 
This study was conducted within a th.ree week period. Seven students 
participated i'n the study' in two separate groups. Group I included four 
students and Group II included th'ree students. All the students were 
residents of St. Coletta School, Jefferson, Wisconsin, a private resi­
dential school for developmentally disabled children. 
Selection of these students was not random. They became partici­
pants of this study because of their mental retardation, severe speech 
problems, and their need to prepare for the reception of First Communion. 
One day of personal interviews between the teacher and each student 
preceded the study, i'n order to note the receptive and expressive lan­
guage skills, and also the motor skills of each student. Their readi­
ness levels for further sacramental preparation were also determined 
during these interviews. Thts infonnation then assisted the teacher in 
designing lessons for more appropriate teaching to nleet each student's 
specific needs. 
Experi'menter expectancy' nlay also be considered a limitation, since 
thi s wri ter w'as the i. ntervi ewer as we11 as the teacher for the chi 1dren. 
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A final lfmltation was the lack of normative instrumentation. Measure­
ment, used to examine the growth in understanding the concepts taught, 
was done solely through observation and meeting the behavioral objectives 
set for the 5 tudents by the teacher. 
Definition of Terms 
developmental disability 
A disability attl1i'butable to mental retardation, cerebral palsy, 
epilepsy, or another neurological condition of an individual which 
is closely related to mental retardation or requires similar treat­
ment, and which originates in childhood, is likely to continue, 
and constitutes a substantial handicap to the individual. (Grossman, 
1973, p. 132) 
mental retardation 
Significantly subaverage general intellectual functioning existing
concurrently' w'ith defi'cits in adaptive behavior, and manifested 
during the developmental period. (Grossman, p. 148) 
communication 
An interchange of thoughts and feelings. This interchange can be 
carried out with any form of language -- gestures, emotional expres­
sions, speech, or written language - but it is most comnlonly and 
most effectively done by speech. (Hurlock, 1978, p. 162) 
language 
Encompasses every means of communication in which thoughts and feel­
ings are symbolized so as. to convey meaning to others. It includes 
such widely' differing forms of comnlunication as writing, speaking, 
sign language, facial expression, gesture, pantomime, and art. 
(Hurlock, p. 162) 
inner language 
That state of language development in which the child learns to un­
derstand and manipulate his environment but does not understand the 
symbols representative of his environment. (Adler, 1964, p. 11) 
receptive language 
Understanding of language messages from others; ordinarily consid­
ered to relate to spoken or written language, but may include 
6 
understandi'ng of gestures or wri tten and si gn communi cations. 
(Grossman, p. 156) 
expressive language 
Language to someone else, ordinarily spoken or written language, 
but may incl~de gestures and motoric communication; ability to 
communicate with others through language. (Grossman, p. 137) 
speech 
A fonn of language in which articulate sounds or words are used to 
convey meaning. Speech is a motor-mental skill. It not only in­
volves the coordination of different teams of muscles of the vocal 
mechanism out it also has a mental aspect -- the association of 
meanings with the sounds produced. Not all sounds made by children 
however, can be regarded as speech. Until children have gained 
enough control over the neuromuscular mechanism to produce clear, 
controlled, and distinct sounds, their vocal utterances are merely 
articulate sounds. Furthermore, until they learn to associate 
meanings w"i'th these controlled sounds, no matter how' correctly
they are produced, thei"or speech. will be mere ·"parrot talk ll -­
imitative speech - because it lacks the mental element of meaning.
(Hurlock, p. 162) 
gestural language 
A symbolic and formalized means of non-verbal expression. Gestures 
can be gross motor movements or fine motor movements, as exempli­
fied by standard sign language. (Topper, 1975, p. 30) 
sign language 
A means of communication in which gestures, usually manual, substi­
tute for spoken words, phrases, or for letters; used by deaf persons 
and some nonverbal retarded persons. There are several systems of 
sign language with some overlapping gestures among them. (Grossman, 
p. 159) 
multisensory learning 
A technique to facilitate learning that employs a combination of 
sense modalities at the same time (such as sight, tactile, audition).
(Grossman t p. 150) 
low verbal ability 
Speech is characterized by several articulation errors involving 
sound substitutions, omissions, and distortions in pronunciation. 
They' speak in three to four-word sentences or phrases in both struc­
tured and spontaneous speech. (Hunter, 1978, p. 4) 
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nonverbal ability 
The power or special skill to perform an act or task, physical or 
mental, not involving the use of words; for example, mechanical 
abi 1i ty . (Grossman, p. '151) 
total communication 
Approach to deaf education that employs simultaneous use of oral 
communication, fingerspelling, and sign language. (Bryan &Bryan, 
1979, p. 242) 
Summary 
The present chapter presents the problem of conlmunication with 
speech-,impaired developmentally disabled persons. This writer views 
gestural language as a prime medium for hunlan exchange, and proposes to 
explore the effectiveness of gestural language with a small group of 
speech-impaired developmentally di'sabled children. This chapter further 
defines the terms and limitations of the study. 
CHAPTER I I
 
Review of Literature
 
Introduction 
In the first few' years of life, children are surrounded by gestures, 
signs of love, of joy, of laughter, even of reproof. The language of 
gestures is the first vocabulary' which a child learns (Brusselmans & 
Wakin, 1977, p. 44}. 
Through all the small gestures of parent~infant relationships, love 
is corrrnuni.cated i.n non ..verbal language.... Adults clap their 
hands and extend their arms to a child, and an infant claps hands 
and reaches out to be pi'eked up... :. You can just see the joy 
expressed by' the smi 1e of a chi'l d who is passed from one set of 
loving a-rms to another, and through this very gesture understands 
that he or she belongs. (Brusselmans &Wakin, pp. 44-45) 
The language of gestures i,s. vi'tal to a child. Gestures are at once 
a means of understanding and a language for a child. Gestures permit 
the child to express what he or she cannot say with words and also help 
accentuate the meani ng of these words. Contrary to what occurs in the 
case of an adult, a child sees in gesture the exteriorized projection of 
an idea or feeling. Gestures of love and belonging can speak more clear-· 
1y to children than words, 
As a child develops and learns to speak? the natural human gestures 
of holding, embracing, and touching are shared less and less. Speech 
becomes the dominant system of communication. It is the most accepted, 
most useful, and most widely' used fonn of 1anguage. Speech;s a motor­
8 
9
 
mental skill. It is also the most difficult language skill to master 
because of its mental aspect (Hurlock, 1978, p. 162). Developmentally 
disabled persons are very often speech-impaired and without adequate 
self-expression the burden of their handicap becomes greater. 
Research has shown there has been an increased awareness and sensi­
tivity concerning the language deficiency of many developmentally dis­
abled persons. The use of gestural language with speech-impaired develop­
mentally disabled persons has been encouraged by the results of numerous 
studies. 
Essentials of Communication 
Communication is an interchange of thoughts and feelings. This 
interchange can be accomplished through any form of language: gestures, 
speech, or wri'tten language~ However, there are two essential elements 
which must be considered. First, an individual must use a form of 
language that is meaningful to those with whom he or she is communicat­
ing. Second, the individual must understand the language which others 
use to communicate with him or her (Hurlock, pp. 162-163). 
Gesture and Conlmunication 
Gesture is a form of language. It;s a means of communication in 
which thoughts and feelings are symbolized through movement. Gesture is 
nonverbal expressi'on. It is a conscious revelation and communication 
in movement. The act of revealing brings something into view, nlakes it 
known. "Let your attitude, gesture and face foretell what you would 
make felt" (Delsarte as quoted in Shawn, 1954, p. 25). 
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The vi:sibi'lity of Ilwho we are ll is gestured in our whole body ac­
tivity. Body posture or gesture "speaks" for those feelings we do not 
express verbally'. "'We f. reach t each other through our vi sib1e bodi es. 
Eyes speak to eyes. Words speak to ears. A muscular handclasp or a 
tender caress is a si gn one body-person uses to communi cate wi th anotherll 
(Foley, 1971, p. 1). 
liThe adult who puts his arm around his companion in the ballroom, 
and the child in the roadway, skipping in a round dance ll (Sachs, 1937, 
p. 49). Both of these simple images involving gestures, relate that 
gestures are revealing to the self and to others. The adult extending 
his ann reveals a message which his partner understands. Communication 
has occurred. The child who spontaneously dances in the roadway may re­
veal to no one but herself the delight she has in her feelings. This 
expression alone is vital enough. Communication has occurred. 
When a parent puts a little child to bed the parent often communi­
cates the very beautiful gesture of signing a blessing on the child's 
forehead. This gesture is revealing to the parent concerned and the 
child. For parents this gesture is extremely meaningful, because they 
can see it is through them that the love and blessing of God are given 
to their children. The child is also impressed by the parent's love 
and relationship with God (Brusselmans &Wakin, 1977, p. 46). 
Symbolic gesture offers the possibility of revelation of self 
to other, communication of self and communion with other, com­
munication of self back to self (the medium is the message) 
like no other language -- for it is the language of the heart. 
(Wise, 1972, p. 47) 
The beauty of human exchange is seen clearly in the most basic of 
all forms of communication -- human touch. Here gesture becomes 
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unalterably interpersonal. Tactuality is so formative in the develop­
ment of personality that some psychologists have claimed it as the pri­
mary mode of human growth and communication (Wise, p. 52). 
Forms of Gestural Language 
The language of gestures is as unlinlited as one's creative imagi­
nation will allow. A simple nod or smile, as well as the more complex 
movements of sign language are all included in what is ternled gestural 
language. The range of expressive ability of gestures is therefore 
very broad. For thi s reason th.i"s wri ter has chosen to consi der the 
language of gestures to be effective in two basic forms: natural ges­
tures and cognitive gestures. 
Natural gestures. Natural gestures are general sign-symbols. 
They include the simple and common gestures of touching, holding, clap­
ping, smiling, laughing, etc. These gestures are general in meaning, 
they tend to be spontaneous as responses, and they are also closely re­
lated with feelings. This form of gestural language is very familiar 
to us since we respond naturally to one another with nonverbal expressions 
of our feelings. Natural gestures are part of each person's self­
expression. 
To feel the welcome of a handshake, the caring of an embrace, or the 
joy of a smile are basic human needs. Positive natural gestures stimu­
late a sense of belonging. A developmentally disabled person relies 
upon positive natural gestures to feel the warmth of friendship, a sense 
of belonging. The need for these natural gestures is great with handi­
capped individuals since they often experience rejection rather than 
12
 
acceptance. 
The natural gestu"res which express unspoken feelings are a signifi­
cant part of our interpersonal communications. But natural gestures 
speak of present feelings and cannot express what happened yesterday or 
will happen tomorrow. Natural gestures cannot tell about past failures 
or disappointments, about plans, hopes, and wishes for tomorrow. Human 
beings. are able to exchange ideas and infonnation because they use a 
system of symbols. These symbols are words. Speech is effective in 
communication because word-symbols can represent objects and ideas 
which another person can understand even without the object or idea 
being visible. For this reason speech is the dominant form of lan­
guage communicati'on. H'owever, when speech is not adequate as a means 
of self-expression, then cognitive gestures can possibly replace the 
~pecific role of speech. 
Cognitive gestures. Cognitive gestures are that form of gestural 
language which is more precise. Cognitive gestural language is equal 
to sign language. Whereas natural gestures are general sign-syrrlbols, 
cognitive gestures are specific sign-symbols. They are more thought­
gestures than feeling-,gestures. Cognitive gestures are those which 
perform a speci fi cacti on w'i th a preci se meani ng. Whereas natural ges­
tures are common and part of everyone·s self-expression, cognitive ges­
tures require training for their use and comprehension. 
Cognitive gestures (sign language) can be helpful to speech-impaired 
developmentally disabled persons. For those who have severe speech prob­
lems, the use of sign language can provide an alternate channel of com­
nlunicatton which is not dependent upon verbal ability. 
13
 
Sign Language with Speech~Impaired Developmentally Disabled Persons 
The extent and prevalence of speech and language problems among 
mentally retarded persons have been widely documented (Ellis, 1963; 
Karlin & Strazzulla, 1952; Robinson &Robinson, 1976; Tizard & lizard, 
1971). For many years, the programs for language development among 
the mentally retarded have concentrated on verbal language development. 
This approach has proven itself successful for a large number of retard­
ed persons. However, we sti'll read of and have personal contact wi th 
many indivi'duals wh.o are unsuccessful at learning verbal communication 
even after Y'ears of therapy' and various: training attempts (Levett, 1969). 
Yoder (1974) states that we must accept the fact that for some 
handicapped youngsters, verbal cOITmlunication will never be possible. 
He emphasizes that for these handicapped individuals an alternate means 
of cOJ1l11unicati~on must b.e found (Yoder, 1972; Yoder, 1974). 
Salisbury, Wambold, and Walter ('1978) explain that nonverbal be­
haviors indicate attempts to communicate~ Foot stamping and grunting 
are typical of the socially inappropriate, often frustrated, expressive 
beh,avior of many severely handicapped nonverbal children and adolescents. 
Careful examination of the nonverbal aspects of a severely handicapped 
personl's behavior indi'cates that he or she is attempting to communicate. 
For example, tugging at his or her pants to indicate a toileting need, 
holding a toy as an i'ndicati,on of wanting to play', or banging a plate 
to indicate Umarelt are all nonverbal communications. In order to foster 
and s.hape more effi cient communi ca ti'on ski'll s, such efforts shoul d be 
recognized and so.aped i'nta more s:ystemati c communi,cati.on systems 
(~alisbury et al~, 1978)~ 
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Sign language is one systematic fornl of nonverbal communication 
that has been successfully used with speech-impaired developmentally 
disabled persons. Success has been reported in training retarded indi­
viduals (with deaf and normal hearing) and severely disturbed children 
(autistic) to express themselves manually (Berger, 1972; Bloch, 1971; 
Bornstein, 1975; Brookner &Murphy, 1975; Detamore, Grinnel, &Lippke, 
1976; Farmer &Hoffmeister, 1972; Goehl &Shaffer, 1974; Shipley & 
Yarrow, 1976; Larson, 1971; Mayberry, 1976; McLean, Schiefelbusch, & 
Yoder, 1972; Miller &Miller, 1973; Richardson, 1975; Striefel &Sweets, 
1976). 
In the field of autism, the general conclusion of several research­
ers is that manual signing has made communication possible where before 
virtually none existed (Fouts & Fulwiler, 1976; Webster, 1973). Fenn 
and Rowe (1975) used a sign language system to improve the communication 
skills of a group of multihandicapped youngsters. 
Sign systems. Sign language is a generic term inclusive of several 
sign systems with some overlapping gestures among them. 
Ameslan 
and/or 
Variations 
Linguistics of Visual English (LOVE) 
Signing Exact English (SEE2) 
Seeing Essential English (SEE]) 
Cued Speech 
Manual English
 
Finger Spelling
 
Signed English (Siglish)
 
American Sign Language (Ameslan)
 
American Indian Sign (Amerind)
 
(Abbott, Algozzine, &Kirschner, 1979)
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Different systems of sign language have been successfully used to teach 
many nonverbal children and adults to express themselves. However, the 
use of sign language systems with the mentally handicapped is a relative­
ly recent and novel approach. Therefore, available research concerning 
the comparative effectiveness of different sign systems is limited. 
The purpose of signing with nonverbal individuals is to encourage 
their use of specific gestures rather than mere pointing. The gestures 
should be within the scope of an individual·s motor and intellectual 
capabilities. Sign language systems range from the more complex nature 
of Ameslan (and its variations) to the more concrete nature of Amerind. 
Amerind can be thought of as a basic system for essential communication 
while Ameslan (in its many forms) may be seen as an embellished system. 
The more basic nature of Amerind makes it easier to teach and learn. 
Those systems which use Ameslan would be more difficult to use (Abbott 
et al., 1979). 
Amerind signs tend to have more transparent meanings and are readily 
teachable. This system seems to be best suited for the developmentally 
disabled population (Abbott et al., 1979). Dayan, Harper, Molloy, and 
Witt (1977) suggested that all people who interact with the signing 
retarded individual must have some training in sign language. Amerind 
signs offer a convenient starting point for such training. Many Amerind 
signs are understandable to an untrained individual. This suggests that 
a retarded individual who has learned Amerind signs may have access to 
a large audience with whom to communicate immediate needs (Abbott et al., 
1979). 
It should be noted that with any system of sign language, Total 
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Communication should be used (Dayan et al., 1977). This means that the 
verbal word-stimulus should be presented with the sign-stinlulus so that 
both the visual and auditory channels are used simultaneously. 
Benefits of sign language training. Bornstein, Goodman, &Wilson 
(1978) directed a National Survey of Sign Language Programs in Special 
Education. As reported in the results of this survey, the benefits of 
sign language training were: increased attention span, increased moti­
vation, increased expressive vocabulary, fewer behavior problems, and 
improved articulation. 
The increased attention spans of nonverbal retarded individuals 
who use sign language was reported by Lebeis and Lebeis (1975) and 
Topper (1975). A person naturally becomes more attentive to what he or 
she can understand and meaningfully respond to. Using a signed means of 
comrrlunication stimulates the vi-sual and motor channels. The nonverbal 
individual can therefore become more involved in signed communication 
than verbal communication. 
This relates to studies which are aimed at discovering the rela­
tive effectiveness of different classes of stimulation with developmental­
ly disabled persons. Investigations which attempt to separate input and 
output variables in Down1s Syndrome children suggest that their perfor­
mance improves when the mode of reception is visual rather than auditory, 
and when the mode of expression is motor rather than verbal (Bilovsky 
& Shore, 1965; Scheffelin, 1968). Bricker and Bricker (1970) stated that 
low-functioning retarded children respond significantly better to the use 
of manual signs or motor movements. Pointing to a named object or follow­
ing a command is a more appropriate response for this population, than a 
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response which requires an appropriate verbal label (Topper, 1975). 
Duncan and Hobson (1979) found that profoundly retarded individuals re­
spond better to the use of manual signs than verbal stimuli. The non­
verbal individual can become more involved in signed communication than 
verbal communication and therefore he or she may be more attentive. 
Increased motivation results primarily from the increased expres­
sive vocabulary which many speech-impaired developmentally disabled 
persons achieve through sign language training. Topper (1975) states 
that the use of signs can be a less frustrating and more rewarding form 
of communication for the nonverbal retarded individual. The effect of 
an expanded expressive vocabulary can be highly motivating to the non­
verbal individual who can make his or her needs and thoughts understood 
through signs. Lebeis and Lebeis (1975) report that after 15 months 
of sign language training, a severely retarded male achieved a vocabu­
lary of 150 signs. Topper (1975) used operant conditioning techniques 
to teach a nonverbal, severely retarded individual a vocabulary of approx­
imately 50 signs. Topper states that the ability to produce, imitate, 
associate a gesture with a word or object, retain and spontaneously ini­
tiate gestures, appears to indicate that a nonverbal individual does have 
untapped language potential, but not in the vocal expressive area. 
Along with developing an increased expressive sign-vocabulary, it 
has been shown that sign language training may also facilitate the ac­
quisition of speech sounds (Salisbury et al., 1978). Lebeis and Lebeis 
(1975) demonstrated that limited improvement was made in verbal communi­
cation when verbal input was paired with signed input. Reich (1978) 
discovered that the addition of gestures to the spoken word significantly 
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facilitated th.e development of spontaneous language in preschoo1,- low-· 
functioning retarded children. He suggests that gesturing as a language 
component might faci:1itate the recall of words, since itt,s likely that 
children"s motoric recall i's s.uperior to their auditory recall. Motoric 
communi,cation mi'ght compensate for their deficiencies in recalling specif-· 
ic words. Duncan and Hobson (J979) noted tn their study with ntne pro­
foundly' retarded and ins~tttuttonali:zed persons that they became more 
vocally expressive as th.ey· were learning signs. 
Sign language training does facilitate learning~ In 1970 Bricker 
and Bricker reported that severely retarded children are generally unable 
to use verbal labels as cues for appropriate discriminations without some 
prior alternative discri.mination traini'ng. They suggested that a manual 
sign paired with an object and its name might increase the discriminabil-· 
i ty between objects and various words. In 1972 thei r further research 
indicated that sign language training tended to facilitate the association 
between words and objects for retarded chi,l dren. 
The improvement of general attitudes and behaviors is also supported 
in the research i nvol ving s;-gn 1~nguage training wi th speech."'",tmpat red de­
velopmentally disabled persons. The report by Lebeis and Lebeis (1975) 
includes the case study of a nonverbal individual who was classified as 
having borderline intellectual retardation and severely retarded adap­
tive behavior. Due to his severe behavior he was unmanageable in the 
home and community and therefore admitted to an institution. After en­
rollment in a variety of speech and language training programs? his 
verbal capability was essentially limited to: lI eee ,1I ,lI me ,1I and II ma .1I 
Nine months after enrollment in a sign training program this individual 
easily carried on signed conversation, and his behavior had changed 
significantly to the extent that he was able to attend a fu1l-·day aca"'", 
demic program for educable children at school. 
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Positive attitude and behavior were noted in Topperls documentation 
of a severely retarded individual·s response to sign training (1975). 
Having achieved a vocabulary of 50 signs, the client spontaneously be­
gan initiating gestures of his own. He appeared pleased with his new 
communicative ability and exhibited far less frustration than when he 
w'as asked to speak. Duncan and Hobson (1979) noted in their study with 
profoundly retarded persons that they became increasingly more alert and 
cheerful as they were learning signs. Salisbury et ale (1978) reported 
a marked reduction in behaviors such as foot stamping and grunting follow­
ing the implementation of a signing program with Down1s Syndrome children. 
The benefits of sign language training have been demonstrated to 
a limited extent. There were no disadvantages to the learning of signs 
noted in any of the reviewed literature. However, some caution should 
be given regarding the selection of candidates, the rationale for inter­
vention, and the extent of support committed to a sign language training 
program. 
Selection of the candidate. Accurate assessment of an individual1s 
social, cognitive, motor, and communication skills serves as a critical 
foundation for programming. Consider the chronological age of the individ­
ual and the relative amount of success in past therapy or language instruc­
tion programs. Evaluate the parents· wishes and concerns. Parents have 
a right to set program goals for their children (Salisbury et al., 1978). 
Rationale for sign intervention. Evaluate whether learning sign 
language will increase the degree of functional independance of the indi­
vidual. Consider whether other systems of communication would better 
serve the needs of the individual and more adequately fit into his or 
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her current and future home environments (Salisbury et al., 1978). 
Commitment. Reichl.s study (1978) states that sign intervention is 
successful when it is used in a responsive setting. Thi's means that 
whether in the home, school, or institution, the si9n language efforts 
of the developmentally disabled person must be socially and positively 
reinforced by family, teacher, or ward aides. Handicapped children gen­
erally require a large number of trials to learn new skills. Signs used 
in school would be quickly extinguished ;'n the home envi'ronment if n'ct 
reinforced. Dayan et ale (1977) state that learning to sign is worthless 
to an individual unless he or she has trained receivers around him. 
Kopshick, Rombach, and Smilovitz (1975) involved the staff of a total 
institution in the effec·tive use of a manual communication system. 
Controversy. Research has shown that sign language can be used as 
an alternate and effective means of communication with speech-impaired 
developmentally disabled persons. Presently however, this communication 
approach is regarded as being in the experimental stages and there are 
two main objections which should be noted. 
A common objection to the approach is that only limited numbers 
of people know sign language (Lebeis &Lebeis, 1975). Therefore the 
nonverbal individual who is taught to use signs is limited in communi­
cating only to those who know signs. This;s true. However, even a 
limited conversational audience is a better alternative for the non­
verbal individual than no systematic communication at all (Salisbury et 
al.,1978). If, with the use of sign language, an individual is able 
to communicate with even a few key people (family members, a classroom 
teacher, ward aides, some members of his peer group) this is 
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more people than h.e has ever been able to communicate with in hi.s 1ife 
(Lebeis &Lebeis, 1975). 
A strong objection is that learning signs will lessen an individual·s 
chances of ever learning verbal communication (Lebeis &Lebeis, 1975). 
Research has shown that the opposite is true (Duncan &Hobson, 1979; 
Lebeis & Lebeis, 1975; Reich, 1978). Total Communication should be used 
with all sign systems (Dayan et al., 1977). The Total Communication 
method presents the verbal word-stimulus together with the sign-stimulus, 
encouraging both verbal and signed communication. 
In view of the objections to sign language training, Lebeis and 
Lebeis (1975) realistically conclude: 
There must be a point when it comes time to discontinue failure 
experiences in attempts to learn verbal communication and begin to 
give a child some successful communication experiences thro·ugh 
sign language. The longer we wait to provide a child with a com­
munication system, the more risk we run of embedding in that child 
feelings of frustration and behavior problems which are a manifes­
tation of that frustration. It is recognized that manual communi­
cation for the nonverbal mentally retarded has limitations when 
compared to verbal communication. However, when a manual conmluni­
cation system is compared to not having any communication system 
at all, the limitations seem to shrink in the comparision. (p. 29) 
Gesture and the Eucharist 
In expressing the mystery of the Eucharist, we are really "saying ll 
more than we can possibly understand. Complete understanding of the 
Eucharist lies beyond the power of human reasoning. Accepting the di­
vine love of Father God, the ultimate sacrifice of his Son, Jesus, and 
the presence of divine love and nourishment in the Eucharist are beyond 
what we can possi.bly conceive. All of this divine mystery lies in the 
realm of the heart and faith. 
22
 
Gesture is the language of the heart; sentiment and action, expres­
sian and experience become one. Gesture is nlore than "saying,1I it is 
also IIdoing. 1I Whereas words can only express III love you,ll gestures 
can express and experience the same (Wise, 1972, p. 35). The expression 
of love and experience of loving are united in the gesture of a warm 
embrace. The expression of homage and the experience of honoring are 
united in the gesture of bowing before God. 
Words have limited expressability. Words labor to express the full­
ness of beauty, which is expressed and experienced more in the movement 
of dance, the brushings of an artist, movements of music, or the vision 
of spring in full bloom. Words labor to express the fullness of love. 
What says more of loving than the tears of Jesus at the tomb of his 
friend, Lazarus? What says more of loving than a little child reaching 
for his daddy's arms and being swept into a belonging embrace -- without 
a word? Words labor to express the fullness of our Father's love. His 
Word had to become flesh. His love had to be seen and felt in Jesus. 
His love had to be made profoundly visible in the ultimate sacrifice of 
his Son. Words labor to express the fullness of the Eucharist, the re­
ality of Jesus present in bread. Our leap into this faith and love 
mystery must be felt in oUr hearts and expressed in the movement of 
our 1i ves . 
That which took a volume to utter in the Old Testament, God has 
said in the gesture, the love-act of Jesus; and Jesus has said 
in us (John 20:21); and we say in the breaking of bread together. 
(Wise, p. 47) 
Symbols and symbolic gesture enable us to go beyond the immediate 
and concrete situation, and to see life in terms of lithe possible ll 
(Wise, p. 28). When th.e symbol is the body, lithe poss;'b1e" ;s made 
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fl esh. Such was the movement of God i n Jesus. In the same way' tha t 
Jesus gestured the Fatherts love, our lives make visible the movement 
of our Father in us. Our bodies become a sign and symbol, gesturing 
his love for one another. The Christian, who is hope-filled by lithe 
possible" revealed in Jesus, sees new visions, dreams new dreams, and 
seeks new ways to say it all in gesture, in body, and in bread (Wise, 
p. 20). The bread, once broken, can never be one again, except in the 
bodies of those who receive. 
Gesture is essential in order to relate ourselves to tho-se reali­
ties we celebrate together in the Eucharist (Wise, p. 88). Jesus gave 
us one sign above all to perform: come together and show that my Spirit 
is making you one in love with each other, with me, and with the Father. 
Show this by the everyday sign of unity in the family -- the family meal. 
Break one loaf and give the pieces to everybody present, as a sign that 
you are one in spirit, giving and receiving each other's love (Foley, 
1971, p. 55). 
Giving and receiving are at the heart of all relationships, with 
family, friends, strangers, and with God. Giving and receiving are 
essential to the Eucharist and the Christian community (Foley, p. 52). 
In each of us the Eucharist becomes the embrace of God for someone he 
loves. And as members of his Body, we are asked to embrace one another 
with his love. The opportunity to receive and respond to his gesture 
of love in the Eucharist belongs to everyone. 
The mental or language deficiency of a developmentally disabled 
person is not a roadblock to receiving the Eucharist. Just as important 
is the role of gestural language with developmentally disabled persons. 
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They respond well to the use of concrete visual symbols and gesture. 
Their Eucharistic celebrations should use color, art, and music, with 
less emphasis on verbal expressions of faith (Sharing the Light of 
Faith: National Catechetical Directory for Catholics of the United 
States, 1977, p. 78). 
Knowing and wanting to receive Jesus in the Eucharist is as much 
a matter of the heart as of the mind (Russo, 1975, p. 74). For develop­
mentally disabled persons, the opportunity must be given to approach 
the Eucharist and to accept in hand and heart this bread of Jesus. 
Gesture and Liturgy 
It is time for us to explore the significance of our bodily pres­
ence at liturgy, to learn that bodily motion can sing, preach, 
proclaim and show care. (Wise, 1972, p. iv) 
To consider gesture and movement as meer IIpossibilities" to help 
achieve meaningful li.turgical expression is incomplete. The body's 
very primacy in worship must be considered. Meaningful gesture should 
be fundamental liturgical actions rather than helpful or appropriate 
incidentals (Wise, p. iii). 
Gesture is the enactment and revelation of the vital in man. 
Gesture expresses what is of life, what is of importance? wh,at is sig­
nificant and worth signifying (Wise, p. 47). An individual who is not 
in touch with his or her feelings and emotions literally acts them out, 
bodies them forth. A person1s actions speak back to him and forward 
to others. This is no less apparent in the actions we perform during 
1i turgy. 
Gesture at liturgy is viewed by Wise as bei.ng the least ambiguous 
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dynamic for communication and communion. Through nonverbal communica­
tion, when adequately contextualized, we find our best chance for hon­
estly and accurately sacramenting ourselves to each other (Wise, p. 87). 
We c,annot achieve emotional freedom (creation, communication, and 
salvation) in many cases unless we can reach through our personal 
space, through our masks we set up as protection, to touch and 
fondle and interact physically with lother people. Freedom perhaps 
is not an individual thing but a group function. (Fast, 1970, p.79) 
Jesus entered into the personal space of his followers and washed 
their feet. We are his body in transit. Though many times we act as 
an elevator and subway community in terms of familiarity, we struggle to 
say or gesture to one another that we are not nonpersons; that we are 
friends and so we move with care for and with each other (Wise, p. 52). 
Dulles (1974) states that the visible and social expression of the 
life of grace in the Church does more than merely signify the spiritual 
reality that exists prior to its expression. It also sustains the re­
ality of the spiritual activity that it expresses (pp. 69-70). 
Christian principles are necessary for understanding and contextual­
izing symbolic movement in liturgy. Christian principals are also needed 
who commit themselves to this interaction. 
Principles of movement in liturgy. 
1. Good liturgy fosters unity, diversi~y, and action. 
Community is ideally actualized in liturgy. Here lithe Christian 
finds his affirmation to be and be-long, to be sponsor and response-able, 
to love and be loved ll (Wise, 1972, p. 81). A community i.s a grouping 
of people who are not threatened by differences, by colors, by degrees of 
intelligence. A community is a grouping of fri.ends. who feel no need to 
prove anything about their lives, yet who desparately want to share them 
(Wi se, p. 80 ) . 
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2. Liturgy listens to life. 
Liturgy is the action of the community and it therefore should re­
flect and transform life-events as they are lived. Then we must listen 
in detail to the patterns of communication in the community before we 
offer a prognosis for relevant ritual (Wise, p. 81). The key to offer­
ing a fertile matrix for liturgical gesture may rest with repeated 
assessments of the particular community, the particular time and space. 
Each liturgy is to be a genuinely human celebration and our liturgical 
expression must be flexible. The possibilities of the Eucharist should 
not be confined to this or that lIgoal," and there should be an openness 
to the breath of life-experiences that we celebrate (Jungmann, 1955, p.13). 
3. Ritual should be concrete and contemporary. 
IILiturgy is for nlan, not for God; the nlystery on the altar exists 
for the mystery around the altar" (W,;se, p. 83). Dulles (1974) also 
states, IIMan shares in the divine life not in a divine but in a human 
way, consonantly with his nature as manu (p. 69). Signs are meant to 
reveal, not conceal. They are the Church1s proclamation of her 1iturgy·s 
relation to life (Wise, p. 27). Gesture is not an attempt to re-estab­
1ish contact with the simple-minded. Ritual actions and gestures 
should reveal the faith-stance of the agent. They should be clear, 
nobly sinlple, intelligible? human, and rooted iOn the natural (W,;se, 
pp. 83-34). Brusselmans and Wakin (1977) support the use of more mean­
ingful, beautiful, and precise liturgical gesture so that the full 
message is communicated. lISuch are the signs of Chri..sttanity to be 
found in the nursery as well as the cathedral ll (Brusselnlans & Wakin, 
p. 49). 
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4, Communal acttons and spontane.tty' are e.ssenttal tn liturgical cele­
brati'ons. 
The regular patterning of steps, gestures, and movements with others 
offers an experience of belonging (Wise, p. 85). Actions performed in 
unison become a communal sign of oneness. And yet rhythmic activity and 
ordered movement are not enough to satisfy the needs of the human psyche. 
We need surprise and sudden breaks. Reverence should be retained for 
the uniqueness that prompts each of us into action. We need to be affirmed 
both in our being and in our communal belonging CW.ise, pp. 98-99). 
5. Word and action in liturgical celebration should be emphasized accord­
ing to the needs of the community. 
"Speech and print lead too eas.ily, too often away from the experi.-· 
ential, to the analytical. We become far too adept as workers, and woe­
fully inept as players" (Wi.se, p. 88). W:e must re.member that our ltved 
experience of spatiality should be a lived experi.e.nce. of meaningful ges-· 
tures. 
Participation during liturgy should not be limited to the oral and 
the sung, eclipsing postural and gestural possibilities. Gestural par~ 
ticipation can be increased beyond the standards of standi"ng, sitti.ng, 
kneeling~ processing to Communi.on, and extending a sign of peace (Wise, 
p. 98). 
Russo~s research. (1975) wi.th deaf adolescents re.ve.aled that they 
almost exclusively understood the Mass in tenns of its physi.cal charac-· 
teristics (i .e., sitti.ng, standing, s.inging, sermons, and the reception 
of Holy Communion) Cp. 101). He also found that for the deaf adoles­
cents in his study, love was not understood as an atti.tude or orientati.on 
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of character, but as activity done for them. The love of God is condi­
tioned upon the deaf adolescent's sensory experience of him (Russo, p. 130). 
Regarding liturgy with developmentally disabled persons, one can 
also expect more reliance upon the visible and physical nature of the 
liturgical event. 
6. Slow motion is a value to be considered regarding liturgical gesture. 
A valid understandi'ng of the human body and its symbolic capacities 
in movement lies in slowness of motion and contemplation (Wise, p. 36). 
IIA little less speed would unravel our souls, take away the ferocity from 
human intercourse ll (Cocteau & Maritai'n, 1948, p. 41). 
We are more at home with the mechanized, manipulative, technologi­
cal dimension of gesture than with the slower emotive symbolic 
dimension ... we are more in tune with communion traffic gestures
than the kiss of peace! (Wise, p. 57) 
Wise states that we must rediscover the emotive symbolic dimension 
of gesture (p. 57), and that we should slow down to release our body 
movements from the demands of technocratic effi.ciency and let ourselves 
become personal and communicating (p. 82). 
Jesus had a special way of breaking bread. Hts. was a special style 
and a special personal investment. It is not only wh.at we do, but how 
we do it, that dimensions our actions wi.th, beauty and symbolic ;'mport 
(Wise, p. 80). 
Principals of movement in liturgy'. The role of the celebrant is 
significant. The way he moves speaks loudly of what moves him. He is 
called to be master of gesture and not rubric (Wise, p. 92). He must 
be aware of his movements, reassessing what he is say'ing in movement and 
how it is perceived. Excitement expands his matton, thought contracts 
it, and love and affection moderate it (~ise, p. 95). 
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The liturgical gesture belongs radically to the entire worshiping 
community and no less to each member (Wise, p. 97). Foley (1971) states, 
The Church - that is, all the people of the Church -.,is a sign.
 
It is for human eyes to see, human ears to hear. We believe in the
 
invisible, but we need some assurance that it is there. Indeed, to
 
love is to trust; and faith lives in darkness. But it cannot live
 
without something to cling to - the memory of words actually heard,
 
of a face actually touched, a person actually seen. Where there is
 
no sign of life, there is no life. Where there is no sign of love,
 
there is no love. (p. iv)
 
Summary 
In the present chapter? the related literature was surveyed under 
the following topics: essentials of communication, gesture and communi­
cation, forms of gestural language, sign language with speech-impaired 
developmentally disabled persons, gesture and th.e Eucharist, gesture and 
liturgy. 
Gestural language consists of two basic forms: natural gestures 
and cognitive gestures. The literature reveals that natural gestures 
which express unspoken feel ings. are a significant part of our interper-· 
sonal comnlunication; th.at a developmentally disabled person relies upon 
positive natural gestures to feel the wannth of fri.endship, a sense of 
belonging. More specifically, literature reveals that cognitive ges­
tures (sign language) can be used as an alternate and effective means of 
communication with speech--impaired developmentally disabled persons. 
In revi ewi ng the communi cati ve ab.i.l tty of ges tura1 1ang uage wi th 
developmentally disabled persons, its relatedness. to our cOJTU11uni.on tn 
reception of the Eucharist during liturgy was also examined. 
CHAPTER III 
Procedure 
Purpose 
Interpersonal communication with persons who have handicaps is nec­
essary in order to meet their needs both physically and spirituallYa 
However, the inability to communicate effectively characterizes many 
developmentally disabled persons. With inadequate means of self-expres­
sion the individual often becomes isolated from the community. It is 
the ideal and deep sense of sharing in the Eucharist which dramatically 
raises the question of Conlmunion with all members of Christ1s Body, the 
Church. 
The purpose of this study is to explore the effectiveness of the 
use of gestural language with speech-impaired developmentally disabled 
children in preparation for First Communion. 
Population 
The children participating in this study were students of St. 
Coletta School, a private residential school for developmentally dis­
abled children in Jefferson, Wisconsin. 
Seven children were chosen for the study. Their selection was not 
random. They were chosen on the ba's.i:s of thei r mental retardation, 
se~vere speech prob1ems, and thei r need to prepare for the recepti on 
30 
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of First Communion. 
The receptive language of each child was good. Gi'ven a verbal di­
rection by the interviewing teacher, each child was able to respond ac­
curately with an action or gesture demonstrating his or her comprehen­
sion (e.g., "Show me where you sit \A/hen you come to Church with your 
class.") . 
The expressive language skills of each child were severely limited. 
In varying degrees., each child was speech-impaired. Five of the seven 
children exhibited what Hunter (1978) describes as low verbal ability. 
They could speak isolated words or simple phrases composed of two or 
three words, but much of their speech was practically unintelligible. 
The expressive language of two children, who happened to be twins, was 
essentially nonverbal. Their verbal ability was li.mi.ted to lt eee ,1I 
"boy," and "ma.1I The tw'ins relied almost totally on gestural language 
to corrmunicate with each other and those around them. They often in­
vented their own gestures and signs to convey their messages. In gen­
eral, the speech-impairment of all the children was severe. None of 
them could verbally express themselves effectively. 
Previous to this study, only the twins had been exposed to any 
sign language training. They were receiving some training in signs 
when this study began, but the training was limited to 30 minutes a 
day with one teacher at St. Coletta School, and their use of signs was 
not reinforced in the school and residence environments. 
The gross motor skills of the children were generally very good, 
with the exception of one child who had very weak motor control. Fine 
motor skills were not as developed for any of the children. Since none 
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of them could verbally express themselves effectively, gross motor move­
ments often accompanied their seemingly frustrated attempts at self­
expression. All the children demonstrated their ability to imitate the 
gestures and signs of the interviewing teacher. Each child also at­
tempted verbal responses in imitation of the interviewing teacher. 
The children exhibited a wide variety of behaviors during the 
teacher-student interviews which preceded the study. One child was 
very passive, initiating very little from himself. The others were 
more spontaneous and active. A few children exhibited more disruptive 
behaviors including snorting, stamping feet, and pinching. All the 
children were highly distractible. 
The children ranged in chronological age from 9-0 to 12-10, with 
mental ages from 2-11 to 4-0, and I.Q. ranging from 32 to 51. The 
seven children were separated into two separate groups; Group I includ­
ing four children and Group II including three children. Placement in 
either group was made by the interviewing teacher on the basis of en­
couraging the best student interaction and teacher-student interaction 
within each group, as was determined from the interviews which preceded 
the study. 
Design 
This study was conducted within a three w'eek period, involving 
seven children as the study population who were divided into two sepa-· 
rate groups. Fifteen sessions were held with each group. Groups I 
and II participated on consecutive week days until all lesson training 
was completed. The children were brought to a lesson room which was 
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apart from their regular classroom. Each daily lesson was taught with­
in a 20-minute period. 
Prior to the three weeks of instruction~ each of the children was 
interviewed by the writer. The purpose of the interview was to note 
the receptive and expressive language skills, and also the motor skills 
of each student. Their readiness levels for further sacramental prep­
aration were also determined during these interviews. 
One set of lesson plans, contained in the Appendixes, was designed 
by the writer for both Groups I and II. Fifteen concepts reflecting 
sequential growth in friendship with others, with Father God, and with 
Jesus were developed. These fifteen concepts were designed according 
to three basic units: (a) I have friends, (b) Father God is my friend, 
(c) Jesus is my friend. Each unit consisted of five lessons to help in 
the student1s understanding of the basic concept of the unit. 
A carefully selected sign vocabulary was incorporated into the 
design of the lesson plans. Selection of these signs was based on the 
theme of friendship, the children1s previous minimal exposure to sign­
ing, their mental abilities to understand the signs as well as their 
manual skills to produce the signs themselves. 
Signs for IIfriend,1I IIGod,1I and IIJesus" were considered essential 
in the planning of lessons. Next, the writer considered the simplest 
qualities of friends which the children could most easily identify 
with from their own experience. These qualities had to be translatable 
into actions to observe and also to do. The writer concluded with the 
following three qualities: friends are thankful, helpful, and loving. 
These qualities seemed basic enough in relations between friends, and 
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the actions of helping and loving are concrete and can be seen and also 
performed by the children. The signs for IIthank YOU,ll IIhelp,1I and 
IIlovell were therefore chosen and incorporated into the lesson planning. 
The writer also considered that since the chalice and Eucharist are 
brought to the child when he or she received Communion, these articles 
should also be identifiable by the student with a sign. In the case 
of labeling these Mass articles with signs, the writer chose to create 
her own signs for use with the children. The Eucharist, or bread of 
Jesus, became spoken of and signed as IIJesus· bread. 1I The chalice which 
is elevated with lIJesus· bread ll became spoken of and signed as IIJesus· 
CUp.1I The altar, where most of the action of the Mass occurs, was also 
considered important. So the altar, which we gather around as the 
friends of Jesus, became spoken of and signed as IIJesus· table. 1I 
Sign was never used exclusively without voice. The verbal label 
would always accompany the signed label. Sign was used simultaneously 
with its verbal referent (e.g., IIJesus ll was signed and said at the 
same time). 
No more than one sign was introduced per lesson. In the first 
five lessons developing the concept III have friends," four i.ndividual 
signs were introduced: friends, thank you, help, and love. As each day 
of lessons progressed, these individual signs combined into phrases: 
friends say thank you, friends help, and friends love. In Unit II 
- Father God is my friend - only one new sign was i.ntroduced. II God" 
was given a signed-verbal label in order that the chi.ldren could begin 
to express that IIGod helps," IIGod 10ves,1l and IIThank. you, God. 1I It 
is the same in Unit III when the sign for Jesus and friendship wtth 
35
 
Jesus are introduced. Again the child can begin to express that 
IIJesus helpsll and IlJesus 10ves. 1I 
Repetition and reinforcement of the signs and concepts were planned 
into the lessons. Singing ~ith gestqre and praying ~ith ~esture 
were reinforcing agents of signed-verbal expression throughout the 
lessons. 
The amount of gesture and sign was also controlled and limited in 
the lessons, so as not to confuse the child and to focus his or her 
attention more to one sign rather than several at once. 
Each of the 15 lesson plans includes behavioral objectives which 
describe student rather than teacher behavior. 
They indicate what a student should do as a result of instruction 
that a teacher could see, taste, hear or feel to demonstrate 
that the concept was understood. A criterion of IlHow much is 
enough?1I or IIHow good is good enough?1I was also included, as 
well as a specification of under which conditions this behavior 
was to take place (Haskett, 1977, p. 22) 
Activities for readiness and motivation were included for each 
lesson. These were intended to reinforce the previous day·s lesson 
and lead the child to an understanding of how each new lesson built 
on the previous one. The readiness and motivation activ1.ties also 
help to focus the student·s attention and enthusiasm on the new lesson. 
Presentation of the lesson plans was done 1.n script form, helping 
to minimize the differences in presenting content to either Group I 
or I I. 
An activity or a question for evaluation of the understanding of 
the concept follows each presentation. These evaluations are based 
on the behavioral objectives stated for each lesson. 
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Evaluation 
Measurement, used to examine the growth in understanding the 
concepts taught, was done solely through observation and meeting the 
behavioral objectives set for the students by the teacher. 
In addition to this, the writer kept a record of discussions, 
verbal and nonverbal cues, gestures, and insights which indicated a 
deepening, or lack, of understanding of the concepts being taught. 
Summary 
This study was concerned with the preparation of speech-impaired 
developmentally disabled children for reception of First Communion. 
The present chapter describes the purpose of this study, the population 
involved, the design of the lessons, and the method for evaluation. 
CHAPTER IV 
Interpretation of Data 
For any child to begin learning about a special friendship with 
God, and of friendship and communion with Jesus, the child must first 
have the experience of being friends with other children, and those 
people he or she is in contact with daily in a tangible and real sense 
of caring, touching, and feeling. 
For the children at St. Coletta School, their large group living 
experience with nlany children presents them with a high level of readi­
ness for achi evi ng awareness of the concept, II I have fri ends. II It is 
primary to begin with a more seen and felt relatedness to friends be­
fore proceding to the understanding of an unseen God as a special 
friend. 
From the teacher-student interviews preceding this study, the 
writer knew full well that the children participating in the study had 
an awareness of being friends. Their play, joy, and enthusiasm with 
each other was the simple and obvious demonstration of their liking 
one another. They simply lacked the expressive language, in the sense 
of words, to speak of it. 
The first unit of lessons (I have friends) centered upon rein­
forcing the child's known experience of having friends, and introducing 
a selected core sign vocabulary to express the things friends do. 
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The core vocabulary consisted of: friends, thank you, help, and love. 
The signs introduced in Unit I were repeated and reinforced through 
Units II and III to stress that our friendships with Father God and 
Jesus also include helping, loving, and thanking. 
Frequently, the objectives of the lessons were to have the stu­
dent demonstrate his or her expressive use of signs and gestures in 
response to the lesson. 
Imitation is the first stage involved in learning signs. The 
lesson objectives did not require that the student say/sign alone in 
response to the teacher, but that the student would say/sign with the 
teacher. The writer1s interest was to note whether or not through 
imitation of the teacher1s signs and consistent repetition of the 
signing in the lesson, song, and prayer, the student would begin to 
spontaneously express him or herself with the use of signs rather than 
using indiscriminate pointing and unintelligible speech. 
Student Response to Lessons 
Lesson 1 concept: I have friends. The use of a puppet with the 
children effectively gained their attention and also helped to quickly 
establish rapport with them. The puppet encouraged a friendly hand­
shake, smile, and wave from each child. 
The sign for IIfriend ll was introduced. Six of the seven partici­
pating students did well in imitating the signing movements of the 
teacher. Three of these students could also clearly say the word 
IIfriendll as they signed it. The verbal responses of the other three 
students were unintelligible, though their signing responses were clear. 
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One student did not respond verbally or in sign. The teacher gently 
took the child's hands into her own, shaped the child's hands, and then 
moved them in the sign for IIfriendll while at the same time saying for 
this child the word IIfriendll slowly and repeatedly with each movement. 
Following this procedure there was still no imitative response on the 
part of this student. 
A gestured song about the friendly things which friends do, was 
used to reinforce the child's use of the sign IIfriend. 1I The song, 
which was titled IIA Friendly Song,1I was motivating to the children. 
They responded happily to its words and gestures. The experience of 
enjoying a song with fun and friendly actions was also intended to 
reinforce the child's known experience of being happy with friends. 
While singing and gesturing with the teacher, each student demon­
strated the sign for IIfriend ll appropriately with the word IIfriendll in 
the song. In the case of one student, the teacher's hands moved the 
child's hands because the child was not imitating the signing move­
ments of the teacher. 
The prayer at the end of this lesson included thanking Father 
God for friends and so again the sign for "friend" was reinforced. 
Lesson 2 concept: Friends say IIThank you. 1I IIA Friendly Songll 
was used to review the sign for IIfriend. 1I The song also motivated 
the children in their efforts to sing and sign with the teacher. 
The sign for IIthank you ll was introduced. Six of the seven par­
ticipating students easily imitated the signing movements of the 
teacher. Three of these children also verbally responded saying and 
signing IIthank you" with the teacher. The other three students were 
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motorically imitative and their signing was clear, but their verbal 
expression of the word "thank you ll was unintelligible. As in the pre­
vious lesson, the same nonresponding student required the teacher to 
shape the student1s hand and move it in the sign for IIthank you. 1I 
An activity of sharing cookies between the teacher and student 
was the means with which to reinforce in a practical way, the signed 
response of "thank you. 1I During this event of sharing, all but one 
student signed a clear IIthank you ll to the teacher. This student re­
quired the teacher to shape and move her hand in the sign for IIthank 
you. II 
As part of the prayer at the end of the lesson, a IIThank You 
Song" was introduced. The song included repetition of the words 
IIthank you ll and IIfriends,1I which helped reinforce learning the signs 
for these words. 
Following the second lesson, the design of this study was altered 
from snlall group instruction to individual (one-to-one) instruction 
with each child. It was the conclusion of this writer that in order 
to procede best at the pace of each child, more concentrated individ­
ualized teaching was necessary. This conclusion was based on the very 
apparent need to respond to every gestured and verbal communication 
from each child. Reinforcement needed to be personal and immediate. 
One-to-one instruction allowed the teacher to give full attention to 
each child individually. 
Lesson 3 concept: Friends help. IIA Friendly Song ll was used to 
review the sign for IIfriend. 1I The song also motivated each child in 
his or her efforts to sing and sign with the teacher. 
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The sign for IIhelpll was introduced. Six of the seven students 
were imitative of the teacher1s signing movements. One student re­
quired the teacher to shape and move the child1s hands in the correct 
signing movements. Only three students had clear enough speech to 
say "help" understandably as they signed it. 
During an activity of peeling an orange together, the student 
and teacher rehearsed saying/signing IIhelp" with one another. This 
activity reinforced each child1s learning the sign for IIhelp.1I 
As the teacher also began to move chairs in the classroom, she 
said/signed to the child, "Please help me." Each child willingly re­
sponded to the teacher1s request for help. 
As part of the prayer at the end of the lesson, the IIThank You 
Song ll was sung and gestured by the teacher and student to reinforce 
learning the signs for IIthank you ll and IIfriends. 1I 
Lesson 4 concept: Friends are happy,. IIA Friendly Song ll rein­
forced learning the sign for IIfriendll and also motivated each child 
for a lesson presenting that friends are happy. 
The objective of this lesson was that each student, while singing 
and gesturing itA Friendly Song," would show with happy gestures that 
he or she was happy being with friends. Aside from the IIlearned ges­
tures" of the song, each student demonstrated his or her own joys 
uniquely with smiles, spontaneous claps, or giggles. 
Pictures of friends smiling, grinning, and laughing were presented 
to each student in order to express more of th.e IIhappy look" of fri,e,nds 
when they' are together. Each student a1so responded to th,e teacher 
with his or her own II happy' 100kIL when asked, IIShow me what you do when 
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you are really happy!1I 
The IIThank You Song ll was sung and gestured by all, reinforcing 
the signs for "thank you" and "friends." 
Lesson 5 concept: Fri ends love. II A Fri endly Song" was a re­
view and motivati,on for the student. The sign for tllove" was intro­
duced. Each student imitated the signing movements of the teacher. 
Three students could also clearly say the word IIl ove ll as they signed 
it. 
The lesson was presented by means of several pictures each demon­
strating friendly actions between friends (et!g., waving, smiling, 
holding hands, etc.)~ 
The objective for each child was to demonstrate those actions 
which showed III li,ke you -you are my friend!1I Singing together and 
gesturing those many friendly and happy responses which friends share, 
was an added means of helping the children meet this objective. Each 
student responded with an appropri.ate gesture wh.en asked, "Show me 
what you do when you meet a friend. 1I 
As part of the prayer at the end of the lesson, the IIThank You 
Song" was sung and gestured by all, reinforcing the signs for IIthank 
you ll and Itfriends.u 
Lesson 6 concept: Father GDd is my friend. The sign for IIGodll 
was introduced. (Due to the limited finger dexterity of these chil­
dren, outstretched and upward reaching hands and arms meant IIGod. lI ) 
Each student imitated the signing movements of the teacher. 
The lesson was presented by means of a flannel board with added 
pictures of gifts to us from Father God (e.g., flowers, trees, sun, 
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birds, friends). Each student signed with the teacher, IIGod is my 
friend,1I as each gift of creation was presented and placed on the flan­
nel board. 
An activity followed which reviewed the gifts of God1s creation. 
Each student could identify the gifts by pointing to the gift as the 
teacher requested, IIPoint to a (flower)"l The teacher then asked, IIWho 
is our special friend who gives us the flowers?1I Five of the seven par­
ticipating students signed IIGod. 1I With repetition and reinforcement 
of the correct response, each student was able to sign IIGod ll in answer 
to the question, IIWho is our special friend who gives us flowers?1I 
Realizing that this response could have become automatic with any 
question given to the student, the teacher mixed this question with 
others such as, IIW"hat is your name?1I and IIPoint to a flower." 
The prayer and IIThank You Song ll of this lesson repeated the words 
IIThank You God for being my friend. 1I The signs for IIthank you,ll IIGod,1I 
and IIfriend ll were therefore reinforced. 
Lesson 7 concept: I talk with Father God in prayer. The IIThank 
You Song ll provided the readiness for this lesson. The song repeated 
the words IIThank You God for being my friend. 1I Each student gestured 
the song with the teacher. 
A picture of two friends sitting together was shown to the student. 
While referring to the picture, the teacher stated, "Friends like to be 
with each other. When they talk with each other, they get close. 
Father God also wants to be close to us, just like good fri,ends. 1I 
During the prayer time of this lesson, each student responded with. 
a spontaneous prayer to Father God. The th.ree most verbal chi 1dren 
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prayed aloud. Two of the remaining four children folded their hands 
quietly and said nothing. Two children were spontaneous in moving 
their hands, though not in any identifiable signs or gestures. 
The IIThank You Song ll was sung and gestured by all. The words 
were slightly changed to fit the prayer theme of this lesson: IIThank 
You God for hearing my prayer. 1I The repetition of this prayer in 
song with gesture was to reinforce the child1s understanding of Father 
God listening to him or her in prayer. 
Lesson 8 concept: Father God helps. me. The lesson was presented 
by means of several pictures of friends helping one another. With each 
picture the teacher stated IIFather God gives us friends to help us. 1I 
Each student was able to identify the helping friend in each pic­
ture by poi nti ng. The teacher then asked, IIW.ho gi ves us fri ends to 
help US?II Five of the seven participating students signed IIGod. 1I 
With repetition and reinforcement of the correct response, each stu­
dent was able to sign IIGod ll in answer to the question, IIW.ho gives us 
friends to help US?II 
As stated in Lesson 6, the teacher had to discern that IIGod ll 
would not be the automatic response to any question given to the child, 
and therefore the teacher asked other discriminating questions along 
with the question for evaluation. 
The IIThank You Song II was sung and gestured by all, reinforcing 
the signs for IIthank you,ll IIGod,1I and IIfriend. 1I 
Lesson 9 concept: Father God wants me to be happy! The lesson 
was presented by means of showing the student several pictures of 
friends being happy'. W:ith each picture the teacher stated, ItFather 
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God gives us friends and makes us happy." 
Each student was able to identify individual pictures as the teach­
er asked, IIPoint to the friends who are (playing together).11 The 
teacher then asked, IIWho gives us friends and makes us happy?1I With 
repetition and reinforcement of the correct response, each student was 
able to sign tlGod ll in answer to this question. Other discriminating 
questions were asked along with the question for evaluation, in order 
to determine that IIGod li would be appropriately given as an answer. 
The IIThank You Songll was sung and gestured by all, reinforcing 
the signs for IIthank you,ll IIGod,1I and IIfriend. 1I 
Lesson 10 concept: Father God loves me. The lesson was pre­
sented by means of a flannel board with added pictures of gifts to us 
from Father God (e.g., flowers, trees, sun, birds, friends). Each 
student signed with the teacher, "God loves me,1I as each gift of cre­
ation was presented and placed on the flannel board. 
The IIThank You Song ll was sung and gestured by all. The words 
were slightly changed to fit the theme of this lesson: IIThank You God 
for loving me. 1I The repetition of this prayer in song with gestures 
was to reinforce the child1s understanding of Father God loving him 
or her. 
Lesson 11 concept: Jesus is my friend. The sign for IIJesus ll 
was introduced. Each student imitated the signing movements of the 
teacher. 
The student was presented with several pictures of Jesus. The 
teacher identified Jesus in each picture by pointing and also saying/ 
signing the word IIJesus. 1I 
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During the activity of this lesson~ each student identified Jesus 
by pointing to him in the pictures which were presented. Eact student 
also signed IIJesus l1 with the teacher. Three of the most verbal students 
were clear in saying "Jesus" as they signed it. 
The "Thank You 50ng ll was sung and gestured by all. The words were 
slightly changed to fit the theme of this lesson: "Thank You God for 
giving us Jesus. 1I The repetition of this prayer in song with gestures 
was to reinforce the chtld1s understanding that Father God gave us 
Jesus. 
Lesson 12 concept: Jesus helps me. The student was presented 
with pictures of Jesus helping others. Each student identified Jesus 
by pointing in the pictures presented to him or her. Each student 
also signed "Jesus" with the teacher. 
During the activity of this lesson, students signed with the 
teacher, "Jesus helps" following the presentation of a picture showing 
Jesus helping others. 
The "Thank You 50ng" was sung and gestured by all. The repeated 
verse of the song was "Thank You God for giving us Jesus. 1I The signs 
for "thank YOU," IIGod,1I and "Jesus ll were reinforced. 
Lesson 13 concept: Jesus loves me. The student was presented 
with pictures of Jesus loving others. Each student pointed to Jesus 
in the pictures, and also signed "Jesus" with the teacher. 
During the activity of this lesson, each student signed with the 
teacher, "Jesus loves ll following the presentation of a picture showing 
Jesus with children. 
The IIThank You 50ng ll was sung and gestured by all, reinforcing 
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the signs for If thank you,ll IIGod,1I and IIJesus. 1I 
Lesson 14 concept: Jesus comes to me in Communion. The student 
was presented with a picture of the first Eucharistic meal. The teach­
er pointed to those persons or items in the picture which the student 
should learn to identify: Jesus, Jesus' friends, Jesus· table, Jesus' 
cup, Jesus' bread. Individually, the teacher pointed and referred to 
them with a verbal/signed label. During the presentation and the re­
peated identifying of Jesus, his friends, etc., each student responded 
with saying/signing each referent with the teacher. The story of Jesus' 
bread being shared with Jesus' friends was then simply said and ges­
tured by the teacher with the help of the picture. 
During the activity of this lesson, each student identified and 
pointed to Jesus, his friends, his table, his cup and his bread. 
The IIThank You Song ll was sung and gestured by all, reinforcing the 
signs for IIthank you,ll IIGod,1I and IIJesus.1I 
Lesson 15 concept: Jesus comes to me in Communion. After a 
review of the persons and items essential to the first Eucharistic 
meal, the student was presented with a picture of a contemporary 
Eucharistic meal. Using this picture, each student identified the 
table, cup, and bread of Jesus. 
As the activity of this lesson, teacher and student went into 
chapel and together they assembled the bread and cup of Jesus on the 
altar. Teacher and student then stepped away from the altar. The 
teacher asked in voice and sign, "Where is Jesus' table?1I Each student 
walked to the altar and placed his or her hand on it. In setting their 
hands upon the altar, a few students tried to verbalize, though none 
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of it was intelligible. Two children approached the altar very 
quickly, tapping it and then clapping their hands and making large 
gestures with their hands above their heads, then tapping the altar 
again. 
The teacher asked in voice and sign, "Po·int to Jesus· CUp.1I Each 
student pointed to the cup. The teacher placed it into their hands. 
Two students upon receiving the cup immediately raised it high above 
their heads. 
The teacher asked in voice and sign, ItPoint to Jesus· bread. 1I 
The teacher placed an unblessed host into each child's hands. tlWhat 
do we do with Jesus· bread?1I Each student ges.tured towards his or 
her mouth but hesitated eating it until the teach.er said IIYes, you may 
eat it. 1I The teacher continued to say and sign, IIWhat does. Father do 
with Jesus· bread?1I Two students spontaneously raised the host above 
their heads. One student raised, then brought the host in front of 
him and broke it. Five students offered the host to the teacher. 
The teacher stood with the child at the altar and asked in voice 
and sign, IlWhere do Jesus· friends sit?1I Each student pointed to the 
empty pews around the table of Jesus. 
Observations 
Establishing signing abilities with each student followed a set 
procedure, which proved to be effective. The teacher first presented 
a picture or an object which the sign was to represent. The teacher 
then modeled the sign and verbally labeled it at the same time. 
All the students in this study were motorically inlitative ( i.e., 
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imitation is under stimulus control). One student, however, was not 
consistently imitative of the teacher's signing movements, and physical 
prompting was frequently necessary. In the case of this child, the 
teacher physically prompted her through gestural movements by shaping 
the child's hands with her own, and then moving the child1s hands with 
her own while verbally labeling the referent. The teacher gradually 
faded the deg.re~e of physical assistance until the child responded to the 
teacher's model. This manner of prompting, shaping, and accompanying 
the child's gestural movements was effective in establishing more signing 
with this child. 
The manner in which signs are modeled for the student is very im­
portant. The teacher should model signs slowly and smoothly, without 
jerking. The sign must be visibly clear to a child whose perception 
is less than normal and therefore requiring a slower pace of learning. 
Pace is very important. Learning a movement wi th a word mus t pro-· 
ceed with the pace of the child, not the teacher. Actions which 
move too quickly only confuse the child. It is helpful to take 
one word at a time and sign it. Proceed slowly and carefully in 
signing with children. Their experience should be one of learning to 
understand the meaning of the action, not just to commi.t the acti.on. 
It is not important that the signing be done e.xactly li.ke. the 
teacher. Because of the children's individual mental and motor defi­
ciencies, flexibility and patience are very important~ 
Imitation is the first stage involved in learning signs. Even 
if the child's expression i.n si'gn is only i,mttattng the teacher~ this 
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is still a valid enough reason to continue the signing. According to 
Brusselmans and Wakin (1977), liAs the child progresses in the life of 
prayer, the first stage of participation is imitation" (p. 47). They 
continue to state, 
At a very early age a parent can educate the child to prayerful 
attitudes through gestures. Not only is a small child ready to 
pray with this sign language, which is the sole language avail­
able to him or her, but the experiences are tiny stepping stones 
to a level of participation in a worshipping community. (p.49) 
Two students became more spontaneous with their use of the sign 
for "friend," "thank you,ll IIGod," and IIJesus" during this study. These 
students were twins, essentially nonverbal, and very dependent upon 
gestures to communicate. One twin, before learning the sign for IIJesus," 
would repeatedly get out of his seat and run to point to a picture of 
Jesus in the classroom. The other twin had created his own sign for 
"Jesus" previous to the beginning of this research study. This child 
simply took both his index fingers and crossed them in the shape of 
a IIt. 1I At the beginning of this study, when the teacher was unsure of 
the meaning of this sign, the student would sign a IIt ll and then point 
to the crucifix in the classroom. 
The low verbal children participating in this study responded 
more slowly to the use of signs than did the two nonverbal children. 
The low verbal children relied more upon their verbal ability to com­
municate, though much of their speech was unintelligible. 
Music ;s motivating. A song can repeat and therefore reinforce 
the simple message of a lesson without becoming monotonous for the 
child. When gesture is combined with the words of a song, the child1s 
motoric response is also being repeated. An enjoyable way to learn 
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signs is to make them part of a song. Repetition is easy and more en­
joyable with music. One student-participant in this study was motivat~ 
ed to sign with a song, but usually unwilling to imitate the teacher's 
request that she sign. 
It was necessary to be creative when standard signs did not seem 
to meet the needs (physically and mentally) of the children. When 
standard signs appeared too difficult manually or mentally, other signs 
which the children could best comprehend and learn to produce had to 
be created. 
Due to the limited finger dexterity of a few children~ the stan~ 
dard sign for IIGod ll (A Signed English Dictionary for Preschool and 
Elementary Levels, 1975) was not used. Instead, outstretched arms 
with upward reaching hands became the sign for IIGod. 1I The standard 
signs for Eucharist, chalice, and altar (A Manual of Religious Signs, 
1973) were too complex for the children to relate with and so the 
wri-ter created simpler signs which the children could more easily iden­
tify with the person Jesus: Jesus' bread, Jesus' cup, Jesus' table. 
These original signs were visually more concrete in symbolizing the 
realities they represented. The Eucharist is bread; the chalice is a 
cup; the altar is a table. The children easily related to these signs 
and could accurately identify the item by its sign movement only. 
The use of pictures was essential in helping to teach the lessons. 
The pictures chosen for the lessons were clearly expressive in the 
act or gesture which the teacher wished to emphasize (e.g., friends 
playing, friends laughing, Jesus helping). It helped a great deal in 
the lesson to show' the pi,cture of the activi.ty, label the pi.cture, 
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and then produce the gesture or sign for it. 
In selecting the pictures used as instructional aids with the 
lessons, the writer asked the following questions: Are the figures 
human? Are they animated? Do they show an action the child can in­
terpret? 
One student in particular was very impressed by the gestures in 
the pictures. This student was particularly impressed when one day 
the teacher presented a picture of a priest celebrating Mass. The 
priest1s hands were reaching upward and outward. The student reacted 
spontaneously and gestured "God,1I and poi.nted again to the picture of 
the priest. The teacher responded, IIThatls right! Father is praying 
to God!1I It seenled that for a few children pi.ctures with more dramatic 
or animated gestures made a significant difference. 
A sense of humor is essential in any teaching. Perhaps humor and 
patience go hand in hand. For the child w'ho often did not respond to 
the teacher1s signing movements, aside from prompting her physically, 
the teacher also attenlpted coaxing her playfully tnto parti.ci.pating 
with the teacher. "Where is your hand? Do you have one? Why there 
it is! Good for yoU!1I Continuing with this attitude of sharing with 
the child was fun and encouraged participation. The process of learn­
ing is so important. 
Playfulness seemed to motivate a few children who otherwise ap­
peared passi ve and not interested. The teacher pl ayed an II Are you 
ready?1I game. The teacher held a book closed and asked the student, 
IIAre you ready?1I vlhen the student responded with lI yes ll or a nod, the 
teacher opened the book and as.ked, IIPoint to Jes.us in this picture. 1I 
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Unlimited praise was given for each correct response. This playfulness 
and also the constant praise were highly motivating to the student who 
had been so very passive, slow ;-n every movement, and rarely expressed 
a word or gesture of any kind. A smile and giggle even warmed his 
face. 
A few of the children were disruptive in their behavior, with 
themselves and with others. The writer interpreted this as being in 
part due to the child's frustration at having so limited a means of 
se1f-express ion. 
One student would repeatedly slam her hand on the table, hit her 
arms then laugh, bite her fingers then laugh, snort and then laugh. 
Another student1s frequent behaviors were: pounding the table, pinch­
ing, and kicking. As the lessons progressed with more individualized 
teaching, these children became less physi.cal in their disruptive be­
havior, and their expressive language in voice and sign increased. 
The nonverbal twins in this study always had very busy little hands 
which were in constant motion, touching and attempting to communicate. 
The writer interprets the variety of behavior as indicative of a child's 
motivation to communicate. 
Signing helped to facilitate more verbal expression. One student­
participant, whose speech was severely limited, had not been exposed to 
signs previous to this study. This student lacked motivation, moved 
very slowly, and appeared very passive. Though he had a speaking vocab­
ul ary of i sol ated words or phrases composed of two or three words, he 
rarely spoke. His initial response to nearly every question was, IINo.1I 
During the first week of lessons his response to signing was very slow. 
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The teacher extracted every verbal and signed response from him. Dur­
ing the second week he signed with the teacher, IIGod loves me. 1I Dur­
ing this week he was quicker in imitating gestures, though without re­
sponding verbally. During the third week the student imitated as 
well as verbalized. He pointed to Jesus and also said/signed IIJesus. 1I 
In the third week this student became more spontaneous in speech and 
conversation. He rarely said IINo ll and said IIthank you ll and lI yes" 
more often. He gestured more freely, required much less prompting, 
and displayed more motivation than he had ever before shown. He was 
enthusiastic in wanting to turn pages for the teacher when a book was 
used with the lesson. 
This writer is not certain what other elements helped to facili­
tate this spontaneity and motivation. Though signed/verbal communica­
tion was a definite and significant part of the teaching, this student 
responded very well to his success in identifying and labeling, and to 
the encouragement and constant praise he received with each correct 
response. 
The writer observed the students to respond better in one-to-one 
individualized teaching rather than small group teaching. With one­
to-one teaching, distractions were less; disruptive behaviors dimin­
ished; encouragement, reinforcement and praise were more personal and 
immediate; the teacher's full attention could be devoted to each stu­
dent individually; the children1s gestural and verbal responses in­
creased. 
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Summary 
The present chapter reviewed the student responses to the lessons 
given as part of this study. Each student-participant in the study 
achieved the behavioral objective for each lesson. The chapter also 
included the notes of those observations made during the learning 
sessions with students, which indicated a growth in friendship with 
Jesus, and also indicated the effectiveness of using signs and ges­
tures with these children. 
The writer concludes from the present data that using signs and 
gestures with the speech-impaired developmentally disabled children 
in this study was effective as a means of communication. In some cases 
the children1s gestural response may have only been imitative, yet 
the response was accurate and clear, and could be reinforced and sup­
ported. 
A child learns to speak by imitating those around him or her who 
give reinforcement to every correct response. The child learns meaning 
for the sounds he or she imitates as those sounds are supported in the 
context of seeing and feeling those realities they represent. It is 
no different in learning signs. The child must first imitate, then 
receive reinforcement for every signed response which is accurate. 
The child1s understanding of these signs deepens as his or her correct 
responses are supported in the context of seeing and feeling the reali­
ties they represent. If a child is severely limited in speech, an al­
ternative is to speak in signs and gestures. 
CHAPTER V
 
Summary and Implications
 
Prob1em 
The purpose of this study was to explore the effectiveness of the 
use of gestural language with speech-impaired developmentally disabled 
children in preparation for First Communion. Measurement, used to 
examine the growth in understanding the concepts taught, was done sole­
ly through observation and meeting the behavioral objectives set for 
the students by the teacher. 
Population 
The seven children who participated in this study were students 
of St. Coletta School, a private residential school for developmental­
ly disabled children in Jefferson, Wisconsin. 
The selection of these children was not random. They were chosen 
on the basis of their mental retardation, severe speech problems, and 
their need to prepare for the reception of First Communion. 
The children ranged in chronological age from 9-0 to 12-10, with 
mental ages from 2-11 to 4-0, and I.Q. ranging from 32 to 51. 
One set of lesson plans, consisting of 15 concepts, was designed 
by the writer. Each student met individually with the teacher on a 
daily basis for a period of three weeks. Each lesson was. taught 
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within a 20-minute period. 
Treatment of Data 
Data for this study was collected through observations made during 
each lesson. The writer observed the childls behavior, motivation, 
attention, spoken and gestured response to the lesson and to the teach­
erls manner of instruction. These observations were then recorded im­
mediately following the completion of a session with each student. 
With these recorded observations the writer was able to reflect upon 
the lesson, her teaching, and the student1s response in order to make 
those adaptations which were necessary to help the child understand the 
concepts that were desired. 
Implications 
This study was undertaken to explore the effectiveness of using 
gestural language with speech-impaired developmentally disabled chil­
dren. The results of the study indicate the following: 
Learning signs should be within the scope of an individual IS in­
tellectual and motor capabilities. With children or adults who are 
developnlentally disabled, the capabilities they have to learn signs, 
varies with the degree of their handicap. Theirs may primarily be a 
mental handicap, which limits the sign language systems available for 
their use and comprehension. A speech-impaired developmentally dis­
abled individual may also have physical limitations which must be con­
sidered in regard to any sign training done with that individual. 
What finger dexterity does the individual have? What are his. or her 
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manual skills? 
From the literature reviewed by this writer, it seems that the 
Amerind Si9n System is the most basic system of sign language for 
essential signed communication. Amerind signs tend to have more trans­
parent meaning and are readily teachable4 This system seems to be 
best suited for the developmentally disabled population with severe 
speech problems. 
The writer wtshes to note, however, that there is just as great 
or perhaps an even greater variance in the population known as develop­
mentally disabled, as there is a variance in the so-called normal pop­
ulation. There is not one language which can satisfy the needs of nor­
mal society. There are national differences and regional differences, 
not to mention the jargons we speak according to our education, our 
professions, and other socio·-economic influences. The writer does not 
believe that one particular sign system will fit the entire population 
ternled as developmentally disabled with speech-impairment. There is 
need for standardization of signs which can be used with and by the 
developmentally disabled, but care and caution should be taken so as 
not to erase their individual differences, both intellectually and 
motori cally. 
Creativity is needed in helping to develop a communicative form 
of language exchange with developmentally disabled persons who are 
speech-inlpaired. It is necessary to be creative when standard signs 
do not meet their needs. When standard signs seem too difficult 
(manually or mentally), other signs which the individual can best com­
prehend and learn to produce must be created. The language of gestures 
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and signs is as unlimited as one·s creative imagination will allow. 
There is also a need to create religious signs which are visibly 
concrete in symbolizing the realities they represent. The Eucharist 
is bread; the chalice is a cup; the altar is a table. The bread, cup, 
and table at Mass all relate to the person of Jesus and the life and 
nourishment he gives to us, his friends, as we come to his table. So 
therefore the sign for Eucharist shall be Jesus· bread. The chalice 
shall be referred to as Jesus· cup, and the altar shall be Jesus· 
table; and we, the members of his Church shall be Jesus· friends. 
Accurate assessment of the speech-impaired developmentally dis­
abled person is important. The person·s social, cognitive, motor, 
and communication skills serves as a critical foundation for program­
ming any sign training with them. Consider also whether or not learn­
ing signs or another system of communication would better serve the 
needs of the individual and more adequately fit into his or her current 
and future home environments. 
Commitment is a word to remember with regard to using signs with 
speech-impaired developmentally disabled persons. Sign intervention 
will be more successful when it is used in a responsive setting. This 
means that whether in the home, school, or institution, the sign lan­
guage efforts of the developmentally disabled person must be socially 
and positively reinforced by family, teacher, or ward aids (Reich, 
1978). Signs used in one setting will be quickly extinguished in 
other settings which surround the individual during his or her day 
if these signs are not reinforced. The mentally handicapped individ­
ual generally requires a large number of trails to learn new skills. 
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The results of this study' clearly relate to this fact. 
Five children in the study responded imitatively to the signing 
movement of the teacher. More practice and consistent reinforcement 
are required to enable them to express themselves in sign more spon­
taneously. The twins, who responded exceedingly well to the new signs 
introduced to them in this study, became spontaneous in their use of 
these signs. However, they also require practice and reinforcement 
in their use of these signs in order to maintain the signs as part of 
their expressive vocabularies. As in learning any new language, there 
must be repetition, practice, and reinforcement of one1s expressive 
efforts in order to learn and maintain the use of that language. 
The manner in which signs are modeled for the student is very 
important. The teacher should model signs slowly. Actions which 
move too quickly only confuse the child. The sign must be visibly 
clear to an individual whose perception is less than normal and there­
fore requiring a slower pace of learning. 
Pace is very important. Learning a movement with a word must 
proceed with the pace of the child, not the teacher. It is helpful 
to take one word at a time and sign it. Signs should appear clear and 
definite. Their movement should be slow and smooth, without jerking. 
All sign training and expression in signs should include voice 
and sign together. The sign or gesture should always accompany the 
spoken word to which it refers, otherwise the individual will not learn 
the meaning of that sign. In learning signs, the individual IS exper­
ience should be one of learning to understand the meaning of the ac­
tion, not just to commit the action. This can be accomplished by 
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signing and saying the word to which it refers at the same time. 
The use of signs with speech, helps to facilitate more verbal ex­
pression. The writer made note of one student-participant in the study 
whose expressive verbal language increased with his addition of signs. 
With the use of signs, the low or nonverbal child can become more 
involved, more fully a participant in the learning process. Motiva­
tion also seems to increase with the increase of one1s expressive 
vocabulary. 
The nonverbal children in this study communicated significantly 
better than the low verbal children whose vocabularies consisted of 
a few clearly understood words. The twins (nonverbal) were very de­
pendent upon gestures to communicate. Their creativity led them both 
to invent their own signs to use with one another. The twins will 
even teach an observer the meaning of their signs by pointing to the 
referent and demonstrating their sign for it. 
The non-imitative child can also learn to be expressive with signs. 
A teacher1s gentle manner of physically prompting, shaping, and accom­
panying the child1s gestural movements can be effective in establish­
ing signing ability with the non-imitative child. 
The wri ter observed the students to respond better i.n one-,to-,one 
individualized instruction rather than small group instruction. 
With one-to-one instruction, distractions were less; disruptive be~ 
haviors diminished; encouragement, reinforcement and praise were more 
personal and immediate; the teacher's full attention could be devoted 
to each student individually; the children's gestural and verbal responses 
increased. 
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Music is motivating. A song can repeat and therefore reinforce 
the simple message of a lesson without becoming monotonous for the 
individual. When gesture is combined with words of a song, the child1s 
motoric response is also being repeated. An enjoyable way to learn 
signs is to make them part of a song. Repetition is easier and more 
enjoyable with music. 
The use of pictures is essential in helping a speech-impaired de­
velopmentally disabled child to learn. As a point of reference, a 
picture can show what words can only speak of. The visual stimulus is 
important in the learning pattern of developmentally disabled chil­
dren. 
Playfulness can motivate children who otherwise appear passive 
and not interested. To playa game or to tease with this child may 
be the motivation which he or she needs in order to take any interest 
in the lesson. 
Suggestions for Further Study 
The findings of the present study have indicated that speech­
impaired developmentally disabled children can be prepared for the 
sacrament of First Communion through the effective use of gestural 
language, including natural and cognitive gestures (Sign Language)~ 
Suggestions for further research include: 
1.	 A study to explore the effectiveness of using Amerind signs 
with speech-impaired developmentally disabled children. 
2.	 A controlled study in a totally supportive environment using 
Amerind signs with five children who are speech-impaired 
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and	 developmentally disabled. 
3.	 A survey study of sign language systems and their comparative 
effectiveness with speech-impaired developmentally disabled 
children. 
4.	 A controlled study exploring the attitudes of normal children 
after one month in a self-contained classroom with all instruc­
tion given by means of Total Communication. 
5.	 A study comparing the effectiveness of using standard reli­
gious signs and modified religious signs with speech-impaired 
developmentally disabled children. 
Conclusion 
The purpose of signing with low or nonverbal individuals who are 
developmentally disabled is to encourage their use of specific signs 
rather than mere pointing. With more specific gestures, in the form 
of signs, their thoughts can take shape in the forms and movements of 
their hands and they can express themselves, their thoughts, their 
needs, and desi res more clearly. What they thi nk and feel can be more 
clearly related to others. A specific sign is more precise in meaning 
than an individual's mere pointing in one direction or another. Self­
expression is a need for all humankind, and the low or nonverbal de­
velopmentally disabled individual is no less worthy of the opportuntty 
to have this need met by us. 
It is true that the low or nonverbal individual who is taught to 
use signs is limited in communicating only to those who know signs. 
But even a limited conversational audience is a better alternative 
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for these individuals than no systematic communication at all. If with 
the use of signs, an individual is able to con~unicate with even a few 
key peop1 e (fami 1y nlembers, a cl assroom teacher) thi sis nlore peop1 e 
than this person has ever been able to communicate with in his or her 
1i fe. 
Cognitive gestures (signs) can be effectively used with speech­
impaired developmentally disabled children. The techniques have been 
discussed, the support has been shown through the review of the liter­
ature and also the results of this study. But one must not forget a 
prime ingredient in any teaching situation is the attitude and pres­
ence of the teacher towards the worth and potential of his or her stu­
dent. 
To give affirmation is an essential part of any teaching. To 
feel the welcome of a smile and a handshake, the caring of an embrace, 
the fun of clapping hands, and the joy of a laugh are basic human 
needs. These positive natural gestures stimulate a sense of belonging, 
a sense of worth. A developmentally disabled person relies upon these 
natural gestures to feel the wannth of friendship, a sense of "1 1 m 
important," a sense of belonging. The need for these natural gestures 
is great with handicapped persons since they often experience rejec­
tion rather than acceptance. 
To relate with an unseen God is really quite difficult. Does 
God touch me or wave at me? Have I seen his smile or heard him laugh 
at the funny faces I can make? Does he pick me up and swing me into 
the air like my own Daddy does? God does none of these things, so how 
do I know he loves me? 
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For any child to know and experience God1s love, the child must 
know and feel it through those to whom his or her care is entrusted. 
We must begin to see ourselves as the instruments who sacrament the 
Father1s love for each other. 
That which took a volume to utter in the Old Testament, God has 
said in the gesture, the love-act of Jesus; and Jesus had said 
in us (John 20:21); and we say in the breaking of bread together. 
(Wise, p. 47) 
Jesus, the bread of life, comes to us as we are, in the Eucharist. 
We come together in communion, and embody his life again among us. 
We receive the divine life and nourishment and are asked to give and 
II be the sacrament of Jesus ll for each other - to nouri sh each other 
as we are. 
The challenge to IIbe the sacrament of Jesus" with developmentally 
disabled persons is great. Thejr dignity must be preserved and their 
fullest potential sought~ The severe speech problems of many develop­
mentally disabled individuals and their subsequent lack of adequate 
self-expression for their own simple needs, wants, and understanding 
only increases our challenge to listen, learn, and love. The challenge 
must be met. 
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Communion Preparation
 
LESSONS
 
I HAVE FRIENDS 
1. I have friends. 
2. Fri ends say 1!'Thank you. II 
3. Friends help. 
4. Friends. are happy'. 
5. Friends love. 
FATHER GOD IS MY FRIEND 
6. Father God is my friend. 
7. I talk with Father God in prayer. 
8. Father God helps me. 
9. Father God wants me to be happy. 
10. Father God loves me. 
JESUS IS MY FRIEND 
11 . Jesus is my frie.nd. 
12. Jesus helps me. 
13. Jesus 10ves me. 
14. Jesus comes to me in Communion. 
15. Jesus comes to me in Communion. 
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LESSON 1
 
Concept:	 I have friends! 
Objective:	 vJhile the student sings and gestures itA Friendly Song ll 
with the teacher, the student shall demonstrate the sign 
for IIfriend" at the appropriate part of the song. 
Readiness:	 Introduce a puppet. Give it a name and use it to estab­
lish rapport with the student by asking a few questions
about the st~dent and his or her family. 
Motivation:	 Use the puppet in a game of IIPuppet says.1I (This is a 
movement exercise in preparation for the gestured song 
which follows.) 
Puppet says: "Point to your mouth. II 
Puppet says: "Point to your eyes. 1I 
Puppet says: IIPoint to yourself." 
Puppet says: "Show me your smile. 1I 
Puppet s.ays: "Point to a friend. 1I 
Puppet says: "Wave your hand at a friend. II 
Puppet says: II Shake hands wi. th a fri end. II 
Puppet says: II Cl ap your hands together. II 
Puppet says: II Snap your fi ngers. II 
Presentation:	 Introduce the sign for "friend" by sayi,ng and signing
the word IIfriendlt at the same time. In'vite the stu'dent 
to say and sign IIfriend" with you. Hereafter in this 
lesson and all the following lessons, the word "friend" 
should be signed each time it is said by the teacher. 
Wherever the asterisk appears, the sign or gesture 
accompanies the spoken word. 
We are going to learn	 * a song which tells about fri.ends 
*and ~wha t they do. The so.ng i s ca11 ed II A Fri endl y Song. II 
Listen! Look at me! I wi,ll sh.ow y'ou! 
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LESSON 1 -- continued 
Presentation:	 IIA Friendly Song ll (Words and music by Betty Britschgi, 
1979) 
verse 1: 
* have a *	 / do *(I) (hand)	 and so (you) 
So let's. (shake)*	 (fri~nds) too/ and be * 
(shake)* and *	 * *Let's (wave) / and (snap) and (clap) 
* * *Let's be (friends)	 / and (let's) be (happy) 
* *	 * *(Shake) and (wave) / and (snap) and (clap) 
* * *Let's be (friends)	 / and Chap - py) 
gestures: 
I point to self 
hand raise your hand 
you point to someone 
shake shake hands with someone 
wave wave your h~nd at someone 
snap snap your fingers 
clap clap your hands once 
fri ends show the sign for II fr; end ll 
let's clap your hands once 
happ~ clap your hands once 
ha~-py clap your hands twice 
Gee! We have been having such a good time! Shaking 
hands, smiling, and waving are some	 *things that friends 
do. Snapping our fingers and clapping our hands are 
fun and happy things to do! 
*Prayer:	 Let's thank Father God for giving us friends and for 
being happy together with our fri~nds. 
Invite the student to pray beginning with the Sign of 
the Cross and then folding your hands quietly. This 
prayer can take any form in which the student can best 
be expressive (e.g., a spontaneous prayer, a prayer in 
silence, a prayer with. gestures.). 
EvaUuation:	 The student shall demonstrate the sign for IIfriend. 1I 
Materi a1s:	 Hand puppet. 
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LESSON 2
 
Concept: 
Objective: 
Readiness: 
Moti vati on·: 
Presentation: 
Friends say IIThank you. 1I 
During an activity of sharing cookies between the teach­
er and student, the student shall say and sign IIthank yDyll 
to the teacher. 
*Do you remember our song about friends? Do you remem­
* ber how we can say· friends with our hands? Show me!
 
(Student response) Great! Now let's sing our song to­
gether!
 
Sing verse 1 of IIA Friendly Song. 1I
 
That was very qood! There are more happy words in our
 
song. Listen! Look at me! I will show you!
 
II A Fri endly Song II
 
verse 2:
 
* * *(I) have a (mouth) / and so do (yOY) 
* t * *(Smiling) says / (you re) (my) (fri end) too 
* * * *Let's (shake) and (wave) / and (snap) and (clap) 
Let1s be (fri ~nds) / and (let's) be (h~ppy) 
* * * *(Shake) and (wave) / and (snap) and (clap) 
Let's be (fri~nds) (hap - *py)/ and * 
gestures:
 
mouth point to your mouth
 
smi 1i ng , smi 1e !
 
you're point to someone
 
my . . . . . . . . . . . . . . . . . . . . . po i nt to self
 
Fri~nds often smile at each other.
 
(Show a picture of two friends who are smiling at each
 
other. )
 
(Insert student's name) can you show me your smile? 
Fri~nds also like to talk to one another.
 
(S"howa picture of two friends talking with each oth~r~)
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Presentation: 
Activity: 
Prayer: 
Evaluation: 
Materials: 
LESSON 2 --. continued 
* like IIpleasellFrie.nds say nice things to each other, 
*and IIthank you. 1I 
Introduce the sign for IIthank you" by saying and signing 
the word II thank you" simul taneously·. Invi te the student 
to say and sign IIthank you" with you. Hereafter in this 
lesson and all the following lessons, the word IIthank you" 
should be signed each time it is said by the teacher. 
I have some cookies to share with you today. And we are 
going to practice saying and signing "th:nk you" while 
we share them with each other. 
Letts th~nk Father God for giving us fri~nds and for 
being happy together with our fri~nds. 
Invite the student to pray beginning with the Sign of 
the Cross and then folding your hands quietly. This 
prayer can take any fonn in which the student can best 
be expressive (e.g., a spontaneous prayer, a prayer in 
silence, a prayer w'ith ges.tures). 
Sing IIThank You Song. 1I 
The melody of this song has been adapted from Diane 
Davis' "Thank You, Lord," 1971, also published in Carey 
Landry·s IIHi 'God!" collection of songs, 1973. The 
words have been changed in order to fit the theme of this 
lesson. 
* * (Thank you) God for giving us (friends) 
*(Thank you) God for giving us (fri~nds) 
*(Thank you) God for gi vi ng us (fri~nds) 
*(Thank you) Father God 
The student shall say and sign IIthank you" after having 
received a cookie from the teacher. 
Cookies, pictures of friends. 
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LESSON 3
 
Concept: 
Objective: 
Readiness: 
Motivation: 
Friends help! 
When the teacher presents the student with an opportuni­
ty to be helpful, the student shall willingly respond 
and help. 
*Do you remember our song about friends? Do you remem-_ 
ber how we can say * with our hands?friends Show me! 
(Student response) Very Good! Now do you remember how 
* we can say thank you with our hands? Show me! (Stu­
dent response) Very Good! Now letts sing our song to­
gether! 
Sing verses 1 and 2 of IIA Friendly Song. 1I 
That was very good! Th.ere are more happy words in our 
song. Listen! Look at me! 1 will show you! 
II A Fri endly 50ngll 
verse 3: 
(you)(I)* have two (eyes)* / and so do * 
* *And (I) can (see) / (youfre) (~y) (fri~nd) too 
Letts (shake) and (wave) and (snap) * 
Let's be * and (let1s) be * 
* * I * and (clap) 
(friends) / * (happy) 
* * * *(Shake) and (wave) / and (snap) and (clap) 
* * *Let1s be (friends) / and (hap - py) 
gestures: 
eyes po i, nt to y'ou r eye~s 
see hand above your ~yes as though 
looking for something 
* *Presentation: Friends do good things for each other. A friand can see 
when someone needs help. 
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Acti vi ty: 
Pray~r: 
Evaluation: 
Ma teri al s: 
LESSON 3 -- continued 
Introduce the sign for Ilhelp" by saying and signing 
the word IIhelp" simultaneously. Invite the student to 
say and sign "helpll with you. Hereafter in this lesson 
and all the following less.ons, the word "helpll should be 
signed each time it is said by the teacher. 
Teacher begins to peel an orange, wanting to share it 
with the student. Teacher stops and says, 
*IIPleas·e helR! me. II
 
Teacher then gives the orange to the student, and after
 
a moment asks the student,
 
IICan *
I help you?" 
This action continues back and forth, all the while 
reinforcing the signs for IIfriends help.1t 
Let1s thank* Fath~r God for giving us friends* and for 
being happy together with our *friends. 
Invite the student to pray beginning with the Sign of 
the Cross and then folding your hands quietly. This 
prayer can take any form in which the student can best 
be expressive (e.g., a spontaneous prayer, a prayer 
in silence, a prayer with gestures). 
Si ng IIThank You Song." 
* *(Thank. you) God for giving us (fri ends) 
* *(Thank you) God for giving us (fri ends) 
* .*(Thank you) God for giving us (frl ends) 
* Father God(Thank you)
 
The student shall willingly respond to the teacher1s
 
request for he1p.
 
Orange (not too juicy!)
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LESSON 4 
Concept: .	 Friends are happy! 
Objective:	 While the student sings and gestures IIA Friendly Song,1I 
the student shall show with happy gestures that he or 
she is happy to be with friends. 
*Readiness:	 Do you remember our song about friends? Do you remember 
how we can say fri€nds with our hands? Show me! 
*(Student response) Very Good! And how do we say thank 
you with our hands? Show me! (Student response) 
Very Good! Do	 you also remember how we can say *help 
with our hands? (Student response) Great! 
Motivation:	 Now let's sing "A Fr'itndly Song" together! 
Sing verses 1, 2, and 3. 
Presentation: * are happy to be with each other. Friends 
(Show a picture of two friends who are smiling at each 
other. ) 
*Friends have fun and la to ether. 
Show a picture of friends playing together.) 
How do you look when you are happy? Do you smile? 
Show me what you do when you are really happy! (Student 
response) 
Activity:	 The student can make happy face medals to be worn by 
his or her friends at home or classmates at school. 
Prayer:	 Let's thank Father * God for giving us friends* and for 
*being happy together with our friends. 
Invite the student to pray beginning with the Sign of 
the Cross and then folding your hands quietly. This 
prayer can take any form in which the student can best 
be expressive (e.g., a spontaneous prayer, a prayer in 
silence, a prayer with gestures). 
Sing IIThank You Song." 
*	 *(Thank you) God for giving us (friends) 
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Evaluation:
 
Materials:
 
LESSON 4 --.' continued 
* *(Thank y'ou) God for giving us (friends) 
* *(Thank y'ou) God for gi vi n9 us (friends) 
.*(Thank you) Father God 
The Student will show with happy gestures that he or she 
is happy to be with friends. 
Pictures of friends, colored paper, marking pens, yarn, 
scissors. 
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LESSON 5 
Concept:	 Friends love! 
Objecti've:	 When asked to show what friends do when they see each. 
other, the student will respond with an appropriate ges­
ture (e.g., wave, smile, handshake). 
*Readiness:	 Do you remember our song about fri.ends.? Remember how we 
* can say' friends w·ith our hands? Show me! (Student 
*response) Very' good! And how do we s.ay thank you wi th 
our hands? Show me! (Student response) Very' Good! 
*Do you also remember how we can say help with our hands? 
CS'tudent res:ponse) Great! 
Motivation:	 Now let1s sing IIA Friendly* Song ll together! 
Sing verses 1,2, and 3. 
*Presentation:	 Friends are loving~ 
Introduce the sign for IIloveli by saying and signing the 
word IIlove" simultaneously. Invite the student to say 
and sign IIl ove ll with you. Hereafter in this lesson and 
all the following lessons, the word "lovell should be 
signed each time it is said by the teacher. 
**Friends show they love each other in many ways. 
,:*
*Friends show love by waving. 
* *Friends show love by smiling. 
* *Fri ends show love by playing together. 
* *Friends show love by holding hands. 
*Friends show love* by shaking hands. 
* *Friends show love by helping. 
* *Friends show love when they put their arms around each 
other. 
Wi th each exanlpl e of the ways in whi ch friends can show 
love, show the student a picture of friends which demon­
strates the particular action spoken of. As you say the 
words, IIFriends show love by sign the words,11 
... fri ends" and "l ove . II 
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LESSON 5 -- continued 
Activity: 
Prayer: 
Evaluation: 
Materi al s: 
Set all the pictures before the student. Ask the student 
to choose individual pictures in the following manner: 
*(Insert student's name), waving is a sign of love to our 
fri~nds. Show me the picture of fri~nds waving. (Stu­
dent response) Very Good! Then ask the student to show 
you his or her wave (Student response) Great! 
*(Insert student's name), smiling is a sign of love to 
our fri *ends. Show me the pi cture of fri.*ends who are 
smiling. (Student response) Very good! Then ask the 
student to show you his or her smile. (Student response) 
Great! 
Continue the questioning in this manner. The student 
should select the correct picture and also demonstrate 
that action of loving for the teacher. 
Let's th~nk Father God for giving us fri~nds and for 
*being happy together with our friends. 
Invite the student to pray beginning with the Sign of 
the Cross and then folding your hands quietly. This 
prayer can take any form in which the student can best 
be expressive (e.g., a spontaneous prayer, a prayer in 
silence~ a prayer with gestures). 
Sing "Thank You Song. 1I 
(Th~nk you) God for gi vi ng us (fri*ends) 
* God for gi vi.ng us (fri~nds )(Thank you) 
* *(Thank you) God for giving us (friends) 
*(Thank you) Father God 
Thelstudent will res1pond with.;lah apprbprtate gesture when 
asked to s.how wha t fri.ends do when they see each other. 
Pictures of friends. 
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LESSON 6 
Concept: Father God is my friend! 
Objective: 
Readiness: 
Motivation: 
Presentation: 
During an activity of reviewing the gifts of God1s cre­
ation, the student shall say and sign IIGod,1I in response 
to the questi:on, "Who is our special friend who gives us 
the flowers?1I 
* * * * We have	 many friends. Friends are loving. Friends show 
* * *their love in many ways: Friends smile! Friends wave!
 
Fri~nds h~lp each other!
 
Show a picture which demonstrates each of these actions.
 
*	 *We have a very special friend! Someone who loves us very
 
much .. This fri~nd l~ves us more than anyone else. Can
 
you guess who our very special fri~nd is? (Student re­

sponse)
 
Father God is our fri~nd.
 
Introduce the sign for IIGod ll by saying and signing the 
word IIGod ll at the same time. Invite the student to say
and sign IIGod ll with you. Hereafter in this lesson and 
all the following lessons, the word IIGod ll should be signed 
each time it is said by the teacher. 
Father G~d is our fri:nd. 
Father Gtd is ~y fri~nd. (my.. .. point to';self) 
*d· * f ·*d (* · d)Father Go 1S your r1en ~ your.... po1nt to stu ent,
 
Father Gtd is a fri tnd we cannot see.
 
But all the beautiful flowers and trees tell us about
 
* The flowers and trees show us that FatherFather God. 
*	 *God is wonderful and good and that Father God wants us, 
to be happ.y! 
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LESSON 6 -- continued 
* *	 *Presentation: Father God loves us and shows his love in many ways: 
Use a flannel board and drawings or pictures of flowers, 
trees, sun, birds, and people to illustrate the gifts of 
Father God. With each of the following statements, 
IIFather	 God gives us the place that,11 
picture on the flannel board. 
Place some flowers on the flannel board. 
* * Father God gives us the flowers. 
Student	 and teacher say/sign together: 
* * *	 *Father God is my friend. Father God gives me flowers. 
(flo~ers	 point to flowers) 
Place some trees on the flannel board. 
*	 *Father God gives us the trees. 
* * * *Father God is my friend. Father God gives me trees. 
*(t rees . . . . . . . . . . . . . . . po i nt to t rees )
 
Place a	 sun on the flannel board. 
* * Father God gi ves us the sun~. 
* * *	 *Father God is my friend. Father God gives me the sun. 
*(sun	 point to ~un) 
Place some birds on the flannel board. 
** . us the birds. Father God glves 
* . * *	 *Father God 15 my friend. Father GOd gives me the birds. 
*(birds ~ poi nt to birds. ) 
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LESSON 6 -- continued 
;;: 
Presentation:	 Place a few people on the flannel board. 
Father G~d gives us fri:nds. 
Student and teacher say/sign together: 
Father G~d is my fri~nd. Father G~d gives me fri:nds. 
(fri ends*	 poi nt to fri ends and sign II fri ends II ) 
Acti vi ty:	 Give to the student an art paper prepared with separate 
colors for the sky and land. On this paper the student 
will glue the gifts of Father God as he or she identifies 
them for the teacher. 
Place the pictures of fl.o.we.rs"a trees, sun, birds, and peo­
ple in front of the student. Ask the student to point 
to an individual picture as you question in the follow­
ing manner: 
(Insert student's name), point to a flower. 
(Student response) Very good! Who is our special friend* 
who gives us the flowers? 
The student's response is hopefully a verbal or gestur­
al answer of IIGod. 1I In any case, whether or not the 
response is correct, affirm the correct response of 
lIGod ll in voice and sign. Then help the student to glue 
the flower onto his or her art paper. Continue with 
the same question again to reinforce the correct re­
sponse. (There should be a few pictures of flowers 
in order that this question can be repeated.) Continue 
questioning in the same manner about the other gifts
of God's creation. 
(Insert student's name), point to a tree. 
(Student response) Very good! 
Who is our special friEfnd ... 
Prayer:	 Let's thtnk Father Gtd for being our fritnd. 
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LESSON 6 -- continued
 
Prayer:	 Invite the student to pray beginning with the Sign of 
the Cross and then folding your hands quietly. This 
pray'er can take any fom in whi ch the student can best 
be expressive (e.g., a spontaneous prayer, a prayer in 
silence, a prayer w'ith gestures). 
Sing IIThCtnk You Song. 1I 
* * for being (my)* (fri end)*(Thank you) (~od) 
* *	 * *(Thank you) (God) for being, (my) (fri end) 
(Thank you) (God) for being (my)* 
* * 
* *	 (friend)* 
(Thank ,you) Father (God) 
Evaluation:	 The student shall say and sign IIGod ll in response to the 
questi.on lIWho is our specia'l friend who gives us the 
flowers?1I 
Materials:	 Pictures of friends; flannel board; construction paper; 
drawings or pictures of flowers? trees, sun, birds, and 
people~ 91 ue. 
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LESSON 7 
Concept: I talk with Father God in prayer. 
Objective:	 During the prayer time of this lesson, the student shall 
resp'ond wi th a spontaneous prayer to Father God, whi ch 
may be gestured, silent, or vocal. 
Readiness:	 Sing "Thank You Song. 1I 
* *	 * *(Thank 'you) (God) .for being (my) (friend) 
* *	 * *(Thank you) (God) for bei.ng (my) (friend) 
* *	 * *(Thank you) (God) for being (my) (friend) 
*	 *(Thank you) Father (God) 
Motivation: Show a picture of two friends sitting together. 
*Friends	 like to be with each other. 
*Friends	 like to talk with each other. 
* When friends talk with each other, they get close. 
*Presentation:	 Father God wants to be close to us, just like good 
*friends. (Refer to the picture of two friends sitting
together. ) 
*Father God wants us to talk to him. 
*When we talk to Father God we are praying. 
*Father God always listens when we talk to him. 
*Father God can	 always hear us. 
*Father God can	 hear our whispers. 
* can even hear us when we are silent andFather God are 
thinking of him. 
*Attiv; ty.: We can talk to Father God with our voices. 
* Fathe'r God wi 11 understand everythi n9 we say.
 
Pray aloud and invite the student to pray aloud with you.
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LESSON 7 -- continued 
Activity: 
Prayer: 
Evaluation:
 
Materials:
 
* We can talk to Father God with our hands folded, like 
this. (Demonstrate and invite the student to fold his 
or her hands as well.) 
We can 'talk to Father God* when we move our hands to 
* *speak to him. (Sign IIThank you Father God. 1I Invite 
the student to ge"sture this prayer with you.) 
*Let·$. thank Father God for hearing our prayers. 
Invite the student to pray beginning with the Sign of 
the Cross and th.en folding your hands quietly. This 
prayer can take any fonn in which the student can best 
be expre.ssive (e.g., a spontaneous prayer, a prayer 
in silence, a prayer with gestures). 
Sing HThank You Song. 1I 
** * *for (hearing) (prayer)(Tha~k you) (God) * (my) 
** * * * (prayer)(Thank you) (God) for (hearing) (my) 
* ** * for (hearing) (my)* (prayer)(Thank you) (God) 
* *(Thank you) Father (God) 
gestures:
hearing cup your hand behind your ear 
prayer fold your hands as though praying 
The student shall pray a spontaneous prayer to Father 
God, which may be gestural, silent, or vocal. 
Pictures of friends. 
85
 
LESSON 8
 
Concept:	 Father God helps me! 
Objective:	 During to.e acttvity of this lesson, the student shall 
say and sign uGod{' in response to the question, "Who 
gi yes us fri'ends to he1p US?II 
Readiness:	 Show a picture of friends helping each other. Ask the 
student to point to the helping friend in the picture.
Reinforce the student's correct response. Point to the 
helping friend in the picture and say/sign to the stu­
dent "friends help.1I The student shoul'd then say/sign 
this phrase with the teacher. 
Motivation:	 Sing "Thank You Song. 1I 
* * for giving (fri ends)(Thank you) (God) us * 
* * *(Thank you) (God) for gi vi,ng us (friends) 
* * *(Thank you) (God) for gi vi ng us (friends) 
*(Thank you) *Father (God) 
Presentation:	 Father G~d is our fr;~nd. 
* * * * * *Father God helps you. Father God helps me. 
Show a picture of friends helping each otber. 
*	 * tFather God gives us friends who helP us. 
*(Insert student's name), point to the friend who is 
* helping~ 
(Student response) Very 90od!
 
Father G~d gives us fri~nds. Fri~nds help us.
 
Show a picture	 of a teacher helping a student. 
*	 * tFather God gives us friends who he.lp us~ 
*(Insert student1s name), point to the friend who is 
*helping.
 
(Student response) Very Good!
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Presentation: 
Activity: 
Prayer: 
LESSON 8 -- continued 
. .*ThlS frlend is a teacher. 
* *Father God gives us friends who are teachers. 
*And teachers help us. 
Show' a picture of a mother helping her child. 
* * *Father GOd gives us f~ie~ds who help us. 
*(Insert student1s name), point to the friend who is
 
he*1pi.ng.
 
(Student response) Very good!
 
*This friend is a mother. 
* *Father God gives us a friend who is our mother. 
*And mothers hel p us. 
Pl ace the three pi ctures whi ch were presented in thi s 
lesson, in front of the student. Ask the student to 
point to an individual picture as you question in the 
following manner: 
(Insert student)s name), point to the mother who is 
hefping her child.
 
(Student response) Very good!
 
*Who gives us mothers to help us? 
The student1s response is hopefully a verbal or gestural 
answer of IIGod. 1I In any case, whether or not the re­
sponse is correct, affirm the correct response of IIGod ll 
in voice and sign. Continue questioning in the same 
manner about the other pictures of friends helping each 
other w'hi ch were presented in thi s 1esson. 
(Insert studentls name), point to the teacher who is 
he °1*pi 09 the s·tudent ... 
* * * *Let1s thank Father God for giving US friends. who help us. 
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LESSON 8 -- continued 
Prayer: 
Evaluation: 
Materi a1s: 
Invite the student to pray ~esinning with the Sign of 
the Cross and then folding your hands. quietly. This 
prayer can take any fornl in which the student can best 
be expressi've (e.g., a spontaneous pray'er, a prayer in 
s t 1ence, a pray'er wi th ges tures) . 
Si,ng IIThank You Song. II 
* * *(Thank you) (God) for g;vi,ng us (friends) 
* * *(Thank y'ou) (God) for gi.v;',ng us (fri ends) 
(Th:nk you) (G~d) for giving us (fri;nds) 
* Father (GQd)*(Tha~k yoo) 
The student shall say and sign IIGod ll in response to the 
questton, "Who gives us friends to help us?1I 
Pictures of friends. 
Concept: 
Objective: 
Readiness: 
Motivation: 
Presentation: 
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LESSON 9 
Father God wants me to be happy! 
During the activity of this lesson, the student shall 
say and sign "Godll in response to the question, "Who
 
gives us friends and makes us happy?1I
 
Show a picture of friends smiling at each other.
 
Friends are happy!
 
How do you look when YOU are happy? Do you smile?
 
Show me what YOU do when you are really happy!
 
(Student response)
 
* Do you remember IIA Fr1endly Song ll ? Let1s sin9 it! 
Sing verses 1, 2, and 3. 
Show a picture of friends playing together. 
* us * us happy!Father God gives friends and makes
 
Some friends* play with us. Friends* make us happy!
 
Show a picture of friends laughing together.
 
* *Father God gives us friends and makes us happyl 
* laugh with us. * us happy!Some friends Friends make 
Show a picture of friends smiling at each other. 
* * Father God gives us friends and makes us happy! 
Some fri:nds smile at us. Fri:nds make us haeet! 
Show a picture of friends waving at each other. 
* * Father God, gi yes us fri ends and makes us happy! 
Some friends* wave at us. Friends* make us happy! 
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LESSON 9 -, conttnued 
Presentation: Show' a pi'cture of someone swinging a chi,ld in the air. 
* * Father God gives us ftfends and makes us happy! 
*Some friends swing us way high in the air! 
*' Fri'ends make us happy! 
Show' a picture of friends exchanging a hug. 
Father G~d gives us fri~nds and makes us happy! 
*Some friends give us great big hugs! 
* us happy!Friends make 
Acti vi ty.:	 Place the six pictures which were presented in this 
lesson, in front of the student. Ask the student to 
point to an individual picture as you question in the 
following manner: 
*(Insert student1s name), point to the friends who are 
pl ayi ng together. (Student response) Very good! 
* Who gives us friends and makes us happy? 
(Student response) 
The student's response is hopefully a verbal or gestural 
answer of IIGod. 1I In any case, whether or not the response 
is correct, affirm the correct response of "Godll in voice 
and sign. Continue questioning in the same manner about 
the other happy' pictures of friends presented in the 
lesson. 
*(Insert student's name), point to the friends who are 
laughing. (Student response) Very good! 
*Who gives us friends and ... 
Prayer: Let's thank Father God* for giving us friends* and making 
us happy! 
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LESSON 9 -- continued 
Prayer:	 Invite the student to pray beginning with the Sign of 
the Cross and then folding your hands quietly. This 
prayer can take any form in which the student can best 
be expressive (e.g., a spontaneous prayer, a prayer in 
silence, a prayer with gestures). 
Sing "Thank You Song. 1I 
* *	 *(Thank you) (God) for gi yi ng us (friends) 
* (God)* for givi-ng us (friends)(Thank y'ou) * 
* * *(Thank y·ou) (God) for giving us (friends) 
*	 *(Thank y'ou) Father (God) 
Evaluati.on: The student shall say and sign IIGod ll in response to the 
" ­ questton, "Who gives us friends and makes us happy?1I 
Mater; a1s: Pictures of friends. 
II 
Concept: 
Objective: 
Readiness: 
Motivation: 
Presentation: 
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LESSON 10 
Father God loves me! 
During the presentation of this lesson, the student shall 
say and sign with the teacher, "God loves me ll in response 
to the teacher1s statement IIGod gives us 
* *Friends are loving!
 
Frie*nds show they lo~e each other in many ways.
 
With each example of the ways in which friends can show
 
love, show the student a picture of friends which demon­
strates the particular action spoken of. 
* * Friends show love by smiling!
 
Fri~nds show lo~e by playing together!
 
.* * *Frlends show love by helping!
 
Fri~nds show lo~e when they put their arms around each
 
Sing IIThank You Song. 1I 
* * * (Thank you) (God) for giving us (friends) 
* * *(Thank you) (God) for giving us (friends) 
* * * (Thank you) (God) for giving us (friends) 
* * (Thank you) Father (God) 
* *Father God is our friend too! 
* * Father God* loves me. *Father God loves you. * * 
* *Father God shows his love in many ways. 
Use a flannel board and drawings or pictures of flowers, 
trees, sun, and people to ill~strate the gifts of Father 
God to us. With each of the following statements, 
IIFather God gives us ,11 place that picture 
on the flannel board. 
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LESSON 10 -- continued 
Presentation: Place some flowers on the flannel board. 
*	 *Father God gives us flowers.
 
Student and teacher say/sign together:
 
* * *	 *Father God loves me. Father God gives me flowers. 
(flowers* ­polnt to flowers) 
Place some trees on the flannel board. 
*	 *Father God gives us trees.
 
Student and teacher say/sign together:
 
* * * *	 *Father God loves me. Father God gives me trees.
 
(tre€s poi nt to trees)
 
Place a sun on the flannel board.
 
Father God* gives us the sun. *
 
Student and teacher say/sign together:
 
*Father God* loves* me. * Father God* gives me the sun. 
(snn point to sun) 
Place a	 few people on the flannel board. 
*d - f-*dFather Gd glves us rlen s. 
Student and teacher say/sign together: 
* * * * *Father God loves me. Father God gives me friends.
 
(fri~nds point to friends and sign IIfriends")
 
Prayer: Let's th:nk Father G~d for lo~ing us! 
Invite the student to pray beginning with the Sign of 
the Cross and then folding your ha'nds quietly. This 
pray'er can take any form' in whi'ch the student can best 
J 
93 
LESSON 10 -- continued 
Prayer:	 be expressive (e.g., a spontaneous prayer, a prayer in 
silence, a prayer with gestures). 
Sing IIThank You Song.1I. 
* * * *(Thank you) (God) for (loving) (me) 
* * * *(Thank you) (God) for (10 vi n9) (me ) 
* ** *(Thank you) (God) for (loVing) (me) 
* *(Thank y'Qu) F~ther (God) 
Materials:	 Pictures of fri'ends; flannel board; drawings or pictures 
of flowers, trees, sun, friends. 
Evaluation:	 The student shall say and s.ign with the teacher, IIGod 
loves me" in response to the teacher's statement IIGod 
•	 IIglves: us _~	 _ 
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LESSON 11 
Concept,: Jesus is my friend! 
Objective:	 During the activity of this lesson, the student shall 
identify Jesus by pointing in the pictures presented to 
him or her, 'and the student shall also say and sign I' 
II'Jesus 11' wi th the teacher. 
Readiness:	 With each of the following statements, show a picture 
which describes the actirin spoken of. 
*	 *Father God gives us many friends: 
*	 *Father God gives us friends who play wjth us. 
*	 *Father God gi yes us friends who teach us. 
* . *Father God glves * us friends who	 help us. 
*Motivation: But Father God gives us one friend* who is very special. 
* *Father God gives us Jesus. 
* * * Father God wants Jesus to be our good friend. 
Presentation:	 Introduce the sign for IIJesus ll by saying and signing the 
word IIJesus" at the same time. Invite the student to 
say' and sign IIJesus" with you. Hereafter in this lesson 
and all the following lessons, the word IIJesus" should 
be signed each time it ;s said by the teacher. 
Father God* wants us	 *to know about Jesus. 
* *	 *Father God wants Jesus to be our good friend. 
Show' a few' pi ctures of Jesus he 1ptng others. 
Point to Jesus. 
* * *This is Jesus. Jesus helps people~ 
Show a few pictures of Jesus being loving. 
Point to Jesus. 
*	 *This is Jesus. Jesus loves people. 
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LESSON 11 -- continued
 
Presentation:	 Show a few pictures of Jesus being happy with friends. 
Point to Jesus. 
This is Je~us. *Jesus makes people happy. 
Activity: 
Prayer: 
Evaluation:
 
Materi a1s:
 
Review with the pictures which were presented in this 
lesson. Ask the student to point to Jesus in each pic­
ture as you present it. Say and sign IIJesus ll with the 
student. 
Let1s th~nk Father G~d for giving us Je~us. 
Invite the student to pray beginning with the Sign of 
the Cross and then folding your hands quietly. This 
prayer can take any form in which the student can best 
be expressive (e.g., a spontaneous prayer, a prayer in 
silence, a prayer with gestures). 
Sing IIThank You Song. 1I 
* *	 *(Thank you) (God) for giving us (Jesus) 
*(Thank* you) (God)* for giving us (Jesus) 
(Th~nk you) (G~d) for giving us (Je~us) 
* Father (God)*(Th~nk you) 
The student shall identify Jesus by pointing in the pic­
tures presented to him or her, and the student shall 
also say and sign IIJesus" with the teacher. 
Pictures of Jesus helping, loving, and being happy' 
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Concept: 
Objective: 
Readiness & 
Mati vat; on:­
Presentation: 
LESSON 12 
Jesus he1ps file! 
During the activity of this lesson, the student shall 
say' and sign with the teacher, IIJes.us helpsll following 
the presentation of a picture showing Jesus helping 
others. 
Sing IIThank You Song. 1I 
* * * (Thank you) (God) for giving us (Jesus) 
* * *(Thank you) (God) for giving us (Jesus) 
* * *(Thank you) (God) for giving us (Jesus) 
* *(Thank you) Father (God) 
* *Jesus helps many people. 
Show a picture of Jesus with a child who is sick. 
* *Jesus helps the child who is sick. 
*(Insert student's name), point to Jesus in this picture. 
(Student response) Very Good! 
Student and teacher say/sign IIJesus ll together. 
*(Insert student's name), point to the friends 
* * Jesus helps in this picture. (Student response) 
Very good! 
Show' a pi cture of Jes us wi th someone who ts hurt. 
* *Jesus helps people who are hurt. 
*(Insert student's name), point to Jesus in this picture. 
(Student re.sponse) Very good! 
Student and teacher say/sign IIJesus li together. 
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Presentation: 
Activity: 
LESSON 12 -- continued 
* * * (Insert student's name)~ point to the friend Jesus helps 
in this picture. (Student response) Very good! 
Show a picture of Jesus helping a blind man. 
* *Jesus helps the man who cannot see. 
*(Insert student's name), poiRt to Jesus in this picture. 
(Student response) Very good! 
Student and teacher say/sign IIJesus" together. 
* * * (Insert student's name), point to the friend Jesus helps 
in this picture. (Student response) Very good. 
Review the concept "Jesus helpsll as presented in this 
lesson. 
Present the picture of Jesus with a sick child. Ask 
the student to point to Jesus. Say and sign with the 
student, 
* * * IIJesus helps the child who is sick. 1I 
*(child point to the child who is sick) 
Present the picture of Jesus with someone who is hurt. 
Ask the student to point to Jesus. Say and sign with 
the student, 
* * * IIJesus helps the man who is hurt." 
(man* point to the man who is hurt) 
Present the picture of Jesus with the blind man. Ask 
the student to point to Jesus. Say and sign with the 
student, 
* * * IIJesus helps the man who is blind." 
10\.­
* point to the man who(man is blind) 
98
 
LESSON 12 -- continued 
* *	 *Prayer:	 Let1s thank Father God for giving us Jesus. 
Invite the student to pray beginning with the Sign of 
the Cross and then folding your ha'nds quietly. This 
prayer can take any form in which the student can best 
be expressive	 (e.g., a spontaneous prayer, a prayer in 
silence, a prayer with gestures). 
Sing IIThank You Song ll 
* *(Thank you) (God) for giving us 
(Thank you) (God)* * for giving us 
* *(Thank y'ou) (God) for giving us 
*	 *(Thank ,you) Father (God) 
*(Jesus) 
*(Jesus) 
*(Jesus) 
Evaluation:	 The student shall say and sign with the teacher, IIJesus 
helpsll following the presentation of a picture showing 
Jesus helping others. 
Materi al s:	 Pictures of Jesus helping others. 
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LESSON 13 
Concept:	 Jesus loves me! 
Objective:	 During the activity of this lesson, the student shall say
and sign with the teacher, IIJesus loves ll following the ' 
presentation of a picture showing Jesus w'ith chi'ldren. 
Readiness &
 
Motivation: Sing IIThank You Song. 1I
 
* *	 * (Thank you) (God) for giving us (Jesus) 
* *
*(Thank you) (God) for gi ving us (Jesus) 
* * * (Thank you) (God) for gi vi ng us (Jes-us) 
* * (Thank you) Father (God)
 
* *
 Presentation:	 Jesus loves many people. 
Show a picture of Jesus with children. 
* * Jesus loves chi,l dlren. 
*(Insert student's name), point to Jesus in this picture.
 
(Student response) Very good!
 
Student and te&cher say/sign IIJesus" togethe'r.
 
(
 d I , - rlens Jesus* 1*,Insert stu ent s name ) pOlnt to the f-*d aves 
in this picture. (Student response) Very good! 
Show a picture	 of Jesus with friends. 
* * *Jesus loves his friends. 
*Insert student1s name), point to Jesus in this picture. 
(Student response) Very Good! 
Student and teacher say/sign IIJesus" together. 
* * *(Insert student's name), point to the friends Jesus loves 
in this picture. (Student response) Very good! 
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LESSON 13 -- continued 
, . 
Presentation: Show a picture of Jesus with sonleone who is hurt. 
* * Jesus loves people who are hurt. 
*(Insert student's name), point to Jesus in this picture...
 
(Student response) Very good!
 
Student and teacher say/sign IIJesus ll together.
 
(I d name).pOlnt to t e f·* d Jesus* 1 * • , h ovesnsert stu ent s rlen 
in this picture. (Student response) Very good! 
Show a picture of Jesus with a child who is sick. 
* *Jesus loves the child who is sick. 
*(Insert student's name), point to Jesus in this picture.
 
(Student response) Very good!
 
Student and teacher say/sign IIJesus" together.
 
* * * (Insert student's name), point to the friend Jesus loves 
in this picture. (Student response) Very good! 
Acttvity: Review the concept "Jesus loves" as presented in this 
lesson. 
Present the picture of Jesus with children. Ask the stu-­
dent to point to Jesus. Say and sign with the student, 
* * * IIJesus loves children. 1I 
* (ch i1dren poi nt to the chi 1dren in the pi cture) 
Present the picture of Jesus with a sick child. Ask the 
student to point to Jesus. Say and sign with the student, 
"'Je~us 1o~es the ch11 d who issi ck . II 
*(child ~ point to the child who is sick) 
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LESSON 13 -- continued 
Acti vi ty: 
Pray'er: 
Evaluation:
 
Materi al s:
 
Present the picture of Jesus with friends. Ask the stu­
dent to point to Jesus. Say and sign with the student, 
* * *IIJesus loves friends. 1I 
*(friends point to the friends) 
*Let's thank Father * God* for giving, us. Jesus. 
Invite the student to pray beginning with the Sign of 
the Cross and then folding your hands quietly. This 
prayer can take any form in which the student can best 
be expressive (e.g., a spontaneous prayer, a prayer in 
silence, a prayer with gestures). 
Sing IIThank You God. 1I 
(T'ha:nk you) ** * for gi vi ng us(God) (Jesus) 
* * *(Thank you) (God) for gi vi ng us (J'esus) 
* * *(Thank you) (God) for giving us (Jesus) 
* * (Thank you) Father (God) 
The student shall say and sign with the teacher, IIJesus 
loves" following the presentation of a picture showing
Jesus with children. 
Pictures of Jesus caring for and loving people. 
Concept: 
Objective: 
Readiness: 
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LESSON 14 
Jesus comes to me in Communion! 
Given a picture of the first eucharistic meal which Jesus 
shared w'ith his friends, the student shall identify and 
point to Jesus, his friends, his table, his cup, and his 
bread. 
* * Jesus is our friend. 
* Jesus wants to be close to us. 
* *Jesus helps us.
 
* *
 Jesus loves us. 
Motivati on: Si ng II'Thank You Song. II 
* * *(Thank you) (God) for gi vi ng us (Jesus) 
* * *(Thank you) (God) for gi vi ng us (Jesus) 
* * *(Thank you) (God) for gi vi ng us (Jesus) 
* *(Thank you) Father (God) 
Presentation: Show a picture of the first eucharistic meal. 
* Point to Jesus. This is Jesus.
 
Say and sign IIJesusii with the student.
 
* *Point to the apostles. These are Jesus· friends. 
Say and sign IIJesus· friends" with the student. 
* *Point to the table. This is Jesus· table. 
Say and sign IIJesus·· table" with the student. 
* *Point to the cup. This is Jesus· cup.

Say and sign IIJesus· cup" with the student.
 
* *Point to the bread. This is Jesus· bread. 
Say and sign IIJesus· bread ll with tfle student. 
* * *Jesus shares his bread with his friends. 
* *Jesus is our friend too! 
* * * Jesus· bread will come to you very soon! 
* * *Jesus loves you and wants to be close to you! 
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Activity: 
Prayer: 
LESSON 14 -- continued 
Use the picture of the first eucharistic meal to reinforce
 
the student's identification of Jesus, his friends, his
 
table, his cup, and his bread. .
 
*(Insert student's name), point to Jesus. (Student response) 
Very good! Say and sign "Jesus" with the student. 
* *(Insert student's name), point to Jesus' friends.
 
(Student response) Very good! Say and sign Jesus· friends"
 
with the student.
 
* *(Insert student's name), point to Jesus' table. (Student 
response) Very good! Say and sign IlJesus" tablell ..with 
the student. 
* * (Insert student's name), point to Jesus' cup. (Student 
response) Very good! Say and sign If Jesus , cup" with the 
student. 
* * (Insert student's name), point to Jesus' 'bread. (Student 
response) Very good! Say and sign IIJesus· bread ll with 
the student.
 
* * * * * *
 Jesus loves you! Jesus loves me!
 
* * *
 Let·s thank Father God for giving us Jesus. 
Invite the student to pray beginning with the Sign of the 
Cross and then folding your hands quietly. This prayer 
can take any form in which the student can best be ex­
pressive (e.g., a spontaneous prayer, a prayer in silence, 
a prayer wit"h gestures). ' 
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LESSON 14 -. continued 
Prayer: 5i ng IIThank You Song. II 
* * * (Thank you) eGad) for giving us (Jes.us) 
* * * (Thank you) (God) for giving us (Jesus) 
* * * (Thank you) (God) for giving us (Jesus) 
*	 *(Thank you) Father (God) 
Evaluation:	 Given a picture of the first eucharistic meal which Jesus 
shared with his friends, the student shall identify and 
point to Jesus, his friends, his table, his cup, and his 
bread.	 . 
Materials:	 A picture of the first eucharistic meal. 
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LESSON 15 
Concept:	 Jesus comes to me in Communion! 
Objective:	 During the activity' of this lesson, the student shall 
i denti fy' w'i th ges tures, the tab1e It cup, and bread ofJesus. '	 , . 
Readiness:	 Use the picture of the first eucharistic meal to rein­
force the student·s identification of Jesus, his friends, 
his table, his cup, and his bread. 
* (Insert student·s name), point to Jes-us. (Student re­
sponse) Very good! Say and sign IIJesus ll with the stu­
dent. 
* *(Insert student·s name), point to Jesus· friends. (Stu­
dent response) Very good! Say and sign IIJesus·', friends" 
with the student. 
* *(Insert student·s name), point to Jesus· table. (Stu­
dent response) Very good! Say and 5i,gn IIJesus· table ll 
with the student. 
* * (Insert student's name), point to Jesus' cup. (Student 
response) Very good! Say and sign IIJesus· cup" with 
the student. 
* *(Insert student·s name), point to Jesus· bread. (Stu­
dent response) Very good! Say and sign IIJesus' bread ll 
with the student. 
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LESSON 15 -- continued 
Motivation: Je~us is our fri €nd! 
*Jesus wants to be close to us! 
* * Jesus loves us! 
*	 * *And so Jesus comes to us when we receive Jesus' bread! 
Presentation:	 Show a picture of a contemporary eucharistic meal -- the 
priest celebrant at the table of Jesus holding the bread 
and cup in his hands with the friends of Jesus gathered 
around. Set this picture of a contemporary eucharistic 
meal alongside the picture of the first eucharistic meal. 
Draw the student's attention to the first eucharistic 
meal. 
* *	 * * *Jesus' friends gather around Jesus' table to share Jesus· 
*bread. 
Draw the student·s attention to the contemporary 
eucharistic meal. 
are * friends too! *We Jesus' 
* *	 * *We gather around Jesus' table to share Jesus· bread! 
Refer now only to the picture of the contemporary 
eucharistic meal. 
* * (Insert student·s name), point to Jesus· friends. (Stu­
dent response) Very good! Say and sign "Jesus' friends u 
with the student. 
* * (Insert student·s name), point to Jesus' table. (Stu­
dent response) Very good! Say and sign IIJesus' table" 
with the student. 
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LESSON 15 --. continued 
* *Presentation:	 (Insert student's name), point to Jesus cup. (Student 
response) Very good! Say and sign IIJesus· cup" with 
the student. 
* *(Insert student's name), point to Jesus· bread. (Student 
response) Very good! Say and sign IIJesus· bread ll with 
the student. 
Activity:	 Go into the chapel with the student. Assemble on the 
table of Jesus the cup and bread. Walk the child quietly
and reverently up to the table of Jesus. Review the 
lesson there in the presence of the real articles. 
Prayer:	 Invite the student to pray beginning with the Sign of 
the Cross and then folding your hands quietly. Then say
and sign the following prayer with the student.. 
*	 * * * *Thank you Father God for giving me Jesus. Jesus is my 
* *	 * * * *friend. Jesus wants to be close to me. Jesus loves me. 
so * comes * in Jesus' * Thank you Jesus.*And Jesus to me * bread. * 
Eval uati.on:	 The student shall identify with gestures, the table, cup, 
and bread of Jesus. 
Materi al s:	 A picture of the first eucharistic meal and also a con­
temporary eucharistic meal. Table, cup, and bread of 
Jesus. 
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friend 
Hook right index finger over left index finger which is turned up,
then reverse. (The Signed English Dictionary for Preschool and 
Elementary Levels, 1975) . 
thank you 
Open palm in", tips up •...place ti.ps on ch.i.n or lips. Moye out··as in 
throwing a ki 5S. {Signed E"91 i'sh Dictionary for" Presch.QQl and 
Elementary Levels, 1975) 
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help 
Place right fist, thumb up, in left palm. Raise left palm up.
 
(Jhe Signed English Dictionary for Preschool and Elementary Levels, 1975)
 
love 
Cross anns on chest, with· ·both. hands makt.ng fists. (The Si,9ned Engl tsh 
Dictionary for Preschool and Elementary Levels, 1975} 
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God 
Raise both arms, with palms open,reaching upward above your head. 
(Bri tschgi, 1979) . 
Jesus 
Open both haAds, palms faci.ng, tips out. Place ti.p of right middle 
finger on left palm then place tip of left middle finger·on rtght palm. 
(I'he Signed English Dicti'otiary for Preschool and Elementary' Levels, 1975) 
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Jesus' cup 
Combine the sign for Jesus with a natural gesture which demonstrates 
lifting a cup with both hands to your mouth. 
Jesus' bread 
Combine the sign for Jes.us with the conmon gesture i:nvolyed to reCelYlng 
Cpmmunion in the hand. Extend a hand, palm faci.ng upward l~n front of 
you. With your other hand, gesture as though pickirig up the host and 
bringing it to your mouth. . ... 
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Jesus' friend 
Combine signs for Jesus and friend. (The Signed English Dictionary for 
Preschool and Elementary Levels, 1975) . 
Jesus· table 
Combine signs for Jesus and table. Table is. s.fgned by' Qpeni.. ng both hands, 
palms down, tips out, index fingers. touching. Draw' apart and bring 
down pa lms faci ng, thumbs up. (The' Si gned Engl ish Di'ttionary for 
Preschool and Elementary Levels, 1975) 
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The meloqy and words of this song have been adapted from Diane Davis· 
IIThank You, Lord," 1971, also published in Carey Landry·s IIHi God!1I 
collection of songs, 1973. 
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